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Furthermore,	 few	studies	have	endeavoured	 to	elicit	 the	voices	of	 siblings	of	 children	
with	ASD	exclusively,	as	opposed	to	parental	and/or	practitioner	reports.	Additionally,	
the	 majority	 focus	 on	 specific	 areas	 of	 children’s	 lives	 and/or	 development,	 often	
documenting	negative	outcomes,	rather	than	exploring	their	general	perceptions	of	living	
with	a	sibling	with	ASD.	This	research	seeks	to	contribute	to	the	dearth	of	literature	and	






that	 this	 is	 the	 first	 study	within	 the	UK	context	 to	employ	 the	DWT	creative	method	
alongside	interviews	within	this	topic	area	The	qualitative	methodology	Interpretative	
Phenomenological	Analysis	(IPA)	was	employed	for	this	study.	A	principle	strength	of	IPA	






broad	 spectrum	 of	 experiences’,	 ‘desire	 for	 control’,	 ‘acceptance’	 and	 ‘support’.	 Each	
theme	is	discussed	and	is	illustrated	by	quotes	and	drawings	from	the	participants.	The	
discussion	makes	links	between	themes	identified	in	the	analysis,	the	study’s	research	





drawn	upon;	all	but	one	participant	expressed	a	need	 for	 respite.	The	 findings	of	 this	
research	 emphasise	 the	 complex	 and	 dynamic	 nature	 of	 the	 participants’	 subjective	
experiences.	
	
The	 findings	 of	 the	 current	 study	 help	 to	 inform	 suggestions	 for	 future	 research	 and	
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with	 a	 diagnosis	 of	 Autistic	 Spectrum	 Disorder	 (ASD)	 using	 interpretative	
phenomenological	analysis	(IPA).	The	research	was	conducted	as	part	of	the	Doctorate	in	
Educational	 Psychology	 at	 the	 University	 of	 Bristol.	 I	 will	 begin	 by	 defining	 key	
terminology	present	in	this	dissertation,	followed	by	a	comprehensive	overview	of	ASD	
including	 its	definition,	core	characteristics	and	aetiology.	Next	the	significance	of	 this	
topic,	 considering	 the	 increasing	ASD	prevalence	 rates,	will	 be	discussed,	 followed	by	










characteristics	 and	 co-morbid	 difficulties	 prevalent	 among	 individuals	 with	 ASD.	
However,	it	should	be	noted	that	ASD	manifests	itself	differently	in	each	individual	and	
at	different	stages	of	their	lives	and	thus,	should	be	viewed	as	a	spectrum	(Bogdashina,	




to	which	brothers	 and	 sisters	 get	 along	with	 each	other	 can	 vary	 significantly	 among	
 11 




o Among	 all	 relationships	 one	 will	 form	 in	 a	 lifetime,	 the	 sibling	 relationship	 is	
typically	the	longest.	
o The	 sibling	 relationship	 is	 a	 status	 attributed	 to	 birth;	 it	 cannot	 be	 earned	 or	
achieved.	
o The	 sibling	 relationship	 in	 childhood	 and	 adolescence	 commonly	 involves	















to	 as	 middle	 childhood	 (CDC,	 2019a;	 Del	 Giudice,	 2014).	 In	 a	 study	 exploring	 how	
children’s	cognitive	and	emotional	development	impacts	on	their	perception	and	level	of	
understanding	of	 their	siblings’	ASD,	Ferraioli	&	Harris	 (2009)	argue	that	 for	children	
who	have	not	yet	reached	this	developmental	stage,	misconceptions	about	the	causes	and	
effects	of	the	condition	are	high	and	that	they	generally	have	a	poor	understanding	of	the	










Children	 between	 the	 ages	 of	 12	 and	 17	 are	 widely	 acknowledged	 as	 being	 in	 the	
adolescent	stage	of	human	development	(CDC,	2019b).	Recently	the	age	range	considered	
to	 be	 in	 this	 stage	 has	 extended	 to	 between	 10	 and	 19	 years	 (WHO,	 2020).	 For	 	 the	






with	 the	 world	 around	 them.	 As	 discussed	 in	 depth	 in	 the	 next	 section,	 it	 can	 affect	
behaviour,	 interests,	 communication	 and	 social	 interaction	 (Blakemore	 &	 Frith,	
2005).	Since	 first	 described	 as	 ‘Childhood	 Autism’	 by	 Kanner	 in	 1943,	 ASD	 has	 been	
labelled	 using	 various	 diagnoses	 and	 terminology	 including	 Pervasive	 Developmental	
Disorder,	Asperger	Syndrome	and	High	Functioning	Autism,	and	has	been	referred	to	as	
a	‘disorder’,	‘condition’	and	less	commonly,	‘disease’	(Murray,	2012).		




criteria	 for	 diagnosis	 relating	 to	 two	 domains	 of	 behaviour;	 difficulties	 with	 social	
communication	 and	 interaction,	 as	 well	 as	 repetitive	 and	 restricted	 interests	 and	
activities.	 The	 ICD-10	 uses	 the	 umbrella	 term	 Pervasive	 Developmental	 Disorders	 to	
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describe	 a	 group	 of	 disorders	 including	 Childhood	 Autism,	 Atypical	 Autism	 and	 Rett	
Syndrome	 (WHO,	 2010).	 Similarly,	 prior	 to	 the	 publication	 of	 the	 DSM-V,	 ASD	 was	





the	umbrella	 term	 ‘ASD’	was	 introduced	 (Birch	&	Frederickson,	 2015).	 In	 accordance	
with	 this,	 the	 DSM-V	 includes	 three	 levels	 of	 severity	 based	 on	 repetitive,	 restricted	
behaviour	and	social	communication	difficulties.	(APA,	2013).	




Deficit	 Hyperactivity	 Disorder	 and	 Dyslexia	 (Blume,	 1998).	 Rather	 than	 view	 such	
conditions	 as	 pathological	 with	 a	 focus	 on	 deficit	 and	 “atypical	 impairments”,	 the	
neurodiversity	movement	advocates	for	them	to	be	viewed	as	“less	common	neurological	
presentations	 of	 natural	 human	 variation”	 (Jackson	&	Volkmar,	 2019,	 p.	 15)	 that	 aim	
attention	 at	 differences	 and	 atypical	 strengths	 and	 abilities	 (Kapp	 et	 al.,	 2013).	 In	 an	
attempt	to	shift	views	away	from	deficit-based	pathological	conditions	towards	strength-
based	differences,	Baron-Cohen	(2017)	suggests	that	the	term	‘disability’	replace	that	of	




I	 would	 consider	 myself	 an	 advocate	 of	 the	 neurodiversity	 movement,	 particularly	
regarding	 seeking	 both	 one’s	 strengths	 and	 needs.	 I	 feel	 that	 such	 values	 have	 been	
entrenched	in	my	practice	as	a	Trainee	Educational	Psychologist	(TEP)	that	relate	closely	
to	positive	psychology,	solution-orientated	approaches	and	the	social	model	of	disability.	
Due	 to	 these	 core	beliefs,	 I	 aspire	 to	provide	 a	balanced	view	of	ASD	 throughout	 this	












according	 to	 differing	 levels	 of	 severity	 of	 the	 condition.	 Furthermore,	 impairments	
associated	with	ASD	manifest	themselves	differently	at	different	stages	of	one’s	life.	For	
example,	findings	by	Leekam,	et	al.	(2011)	indicate	that	in	the	early	years,	repetitive	and	
rigid	 behaviours	 are	 presented	 through	 motor	 movements	 including	 hand	 flapping,	
whereas	 in	 late	 childhood	 such	 behaviours	 tend	 to	 manifest	 more	 cognitively,	 for	
example,	 through	 discussions	 restricted	 to	 narrow	 subjects	 of	 interest.	 Additionally,	
children’s	understanding	of	their	siblings’	ASD	changes	over	time	depending	on	their	own	











triad	 of	 impairments	 (Cashin	&	Barker,	 2009;	Wall,	 2004;	Wing	&	Gould,	 1979).	 This	
‘triad’	 is	 characterised	 by	 impairments	 in	 social	 communication,	 interaction,	 and	





















“The	 impairments	 of	 communication	 in	 autism	 are	 better	 described	 as	
qualitatively	different	ways	 to	 interact,	 communicate	 and	process	 information	
which	do	not	coincide	with	conventional	ones”.		
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Despite	 this,	 people	with	ASD	do	have	 impairments	 in	 social	 communication	and	 it	 is	
important	that	these	differences	are	recognised	and	accepted.	Difficulties	generally	relate	




a	 small	 amount	of	 expressive	 language	 (Tager-Flusberg	&	Kasari,	2013),	25–30%	will	







themselves	 and	 be	 understood	 by	 others,	 although	 tend	 to	 form	 relationships	 of	 a	
different	 nature	 due	 to	 viewing	 the	world	 differently	 to	 those	without	 the	 condition.	
Typical	 impairments	 include	 difficulty	 in	 understanding,	 developing	 and	 maintaining	
social	 relationships	 and	 poor	 social-emotional	 reciprocity	 (Jackson	&	 Volkmar,	 2019)	
including	 reduced	 emotions,	 sharing	 of	 interests	 and	 initiating	 of	 social	 interactions	
(APA,	 2013).	 Relevant	 to	 the	 sibling	 relationship,	 children	with	ASD	 often	 experience	























Cohen,	 2002),	 Theory	 of	 Mind	 (Baron-Cohen	 et	 al.,	 2000)	 and	 executive	 functioning	
difficulties	(Hill,	2004).	Due	to	this	study’s	focus	on	exploring	children’s	experiences	of	
living	with	a	sibling	with	ASD	rather	than	ASD	itself,	only	those	additional	characteristics	
most	prevalent	 in	 the	 literature	will	be	discussed	 in	greater	detail:	 cognition,	 sensory	
sensitivities	 and	motor	movements	 and	 coordination.	 There	 are	 also	 a	 number	 of	 co-











of	 behaviour	 they	 commonly	 exhibit,	 in	 themselves,	 can	 act	 as	 a	barrier	 to	 effectively	
engaging	in	learning	(Anderson,	2007).	
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Despite	 the	 above	 findings,	 basing	 a	 child’s	 needs	 on	 their	 intelligence,	 often	 by	
measuring	 their	 IQ,	 has	 been	 heavily	 criticised.	 For	 instance,	Mash	 and	Wolfe	 (2016)	
argue	that	standardised	assessments	rarely	truly	reflect	a	child’s	abilities,	as	due	to	an	
often	 scattered	profile	 of	 strengths	 and	needs,	 they	will	 commonly	 score	 significantly	















looking	 at	 atypical	 sensory	 behaviour	 in	 children	 with	 ASD	 identified	 that	 92%	








affects	 some	 individuals	 with	 ASD,	 rather	 than	 an	 additional	 characteristic	 of	 the	
condition	itself.	For	example,	Levit-Binnun	et	al.	(2013)	argue	that	as	sensory	sensitivities	
are	 also	 prevalent	 among	 individuals	 with	 other	 neurodevelopmental	 disorders	 and	
 19 
intellectual	 disabilities,	 it	 is	 an	 indicator	 of	 network	 abnormalities	 in	 the	 brain,	 as	










































some	of	 the	 further	 factors	 researched	 that	may	be	a	possible	 cause	 (Ng	et	 al.,	
2017).	






that	 have	 been	 reported	 to	 be	 associated	 with	 ASD	 include	 pregnancy	
complications,	low	birth	weight,	birth	characteristics	and	immune	abnormalities,	
older	parental	age,	neonatal	jaundice	and	premature	birth	(Ng	et	al.,	2017).	
o Concerns	 have	 been	 raised	 by	 some	 concerning	 the	 relation	 between	ASD	 and	












study	 within	 a	 wider	 context.	 This	 section	 will	 discuss	 the	 significance	 of	 this	 topic,	
considering	the	increasing	ASD	prevalence	rates.	The	national	socio-political	context	will	









systematic	 review	 and	 meta-analysis	 by	 Loomes	 et	 al.	 (2017)	 estimate	 it	 to	 be	





As	to	the	reasons	for	the	significant	 increase	 in	diagnoses,	 this	 is	a	complex	subject	of	
ongoing	 debate	 over	 the	 factors	 that	 may	 have	 contributed	 to	 the	 rise	 (Matson	 &	
Kozlowski,	 2011;	Wazana,	 2007).	Matson	 and	Kozlowski	 (2011)	 state	 that	we	 cannot	
argue	that	numbers	are	increasing	and	there	is	consistent	evidence	of	potential	factors	
that	may	be	responsible	for	this.	However,	determining	how	specific	factors	affect	these	





(Posserud	 et	 al.,	 2009).	 Not	 only	 this,	 Leonard	 et	 al.	 (2010)	 points	 out	 that	 it	 can	 be	
 22 
difficult	to	accurately	diagnosis	ASD	due	to	some	of	its	characteristics	overlapping	with	
other	 conditions	 such	 as	 intellectual	 disability	 or	 communication	 disorders.	 Other	
potential	 causes	 of	 increased	 prevalence	 can	 be	 linked	 to	 methodological	 factors	








In	the	UK,	 there	are	a	number	of	 legislations,	policies,	agendas	and	statutory	acts	 that	
address	 the	needs	of	 individuals	with	ASD.	Perhaps	 the	most	pertinent	 to	educational	








specifically,	 it	 highlights	 the	 importance	 of	 providing	 a	 joined-up	 service	 for	 the	
individual	with	SEND	and	their	families	and	adopting	common	terminology	to	establish	
a	 shared	 understanding	 among	 families	 and	 professionals.	 A	 report	 by	 the	 House	 of	
Commons	 Education	 Committee	 (2019,	 p.	 9)	 highlights	 the	 “significant	 strain	 on	 all	














illness	 and	 disability	 including	 ASD,	 and	 their	 families.	 It	 provides	 advice	 for	
professionals	 in	 conducting	 a	 holistic	 assessment	 of	 CYP’s	 continuing	 care	 needs,	
including	siblings	involved	in	care	provision.	Not	only	does	it	emphasise	the	importance	











The	 charity	 focuses	on	 improving	 sibling	outcomes	 through	 the	 influencing	of	 service	

















young	carers	may	 look	after,	 including	siblings,	with	 some	examples	of	 support	being	
access	to	respite	breaks	and	opportunities	to	meet	other	young	carers	through	locally	run	
events.	 Secondly,	 there	 is	 a	 parent	 carer	 council	 website	 that	 has	 a	 page	 devoted	 to	
signposting	 support	 to	 families	 and	 siblings.	 Examples	 of	 forms	 of	 support	 it	 directs	
families	to	are	local	sibling	support	groups	and	local	parent/carer	support	groups.	




can	 impact	on	siblings.	For	example,	 it	 recognises	 that	 siblings	 themselves	may	adopt	
caring	roles	and	responsibilities	 for	 their	brother	or	sister	and	 that	 they	may	become	
resentful	 about	 the	 amount	 of	 time	 parents	 spend	with	 the	 sibling	 with	 ASD.	 It	 also	


















to	 consider	 the	 impact	 SEND	processes	 such	 as	EHCPs	 can	have	 on	different	 systems	
around	 an	 individual	 and	 the	 implications	 of	 this.	 Although	 I	 had	 considered	 these	









their	 experiences	 from	 an	 impartial	 position	 as	 a	 researcher,	 meaning	 that	 I	 do	 not	
hypothesise	positive	or	negative	effects	associated	with	living	with	a	sibling	with	ASD,	
rather	 I	wish	 to	gather	children’s	general	experiences.	During	 the	 initial	 stages	of	 this	
research,	 I	 conducted	a	 search	of	 the	 literature	 to	explore	 the	 research	 that	had	been	
carried	out	to	date.	It	quickly	became	apparent	that	the	majority	of	studies	hypothesise	
and/or	 document	 negative	 outcomes	 associated	 with	 having	 a	 sibling	 with	 ASD.	










The	 EP	 role	 involves	 supporting	 and	 improving	 outcomes	 for	 CYP	 and	 their	 families	
(Frederickson,	2013)	at	various	systemic	levels	including	individual,	family,	school	and	
community.	The	BPS	(2015,	p.	4)	states	that	information	and	advice	should	be	provided	
holistically	 and	 in	 a	 child-centered	manner	 and	 that	 assessments	must	 consider	 “the	
circumstances	 in	 which	 children	 and	 young	 people	 and	 their	 families	 are	 living	 and	
functioning”.	This	suggests	that	EPs	are	well	positioned	to	promote	early	identification	of	















and	signpost	 their	 families	 to	appropriate	services	should	this	 feel	necessary.	 In	some	
instances,	 it	 may	 be	 appropriate	 for	 the	 EP	 to	 work	 directly	 with	 the	 child	 and/or	
appropriate	adults,	in	an	attempt	to	overcome	some	of	the	barriers	they	may	be	facing.		
Some	 examples	 of	 type	 of	 involvement	 may	 include	 seeking	 advice	 from	 other	
professionals,	working	with	 schools	 to	 support	 pupils’	 differing	 needs	 and	 individual	
therapeutic	work	with	children.		
The	current	study	aspired	to	contribute	knowledge	towards	supporting	children	living	











underpinnings:	 phenomenology,	 hermeneutics	 and	 idiography.	 Its	 main	 aim	 is	 to	




















local	 context.	 I	 then	 shared	 my	 journey	 towards	 selecting	 a	 research	 topic	 and	 its	
relevance	to	educational	psychology.	The	chapter	ended	with	the	study’s	methodological	
 28 
orientation	 and	 research	 aim	 and	 questions.	 The	 remaining	 chapters	 are	 arranged	 as	
follows:		
o Chapter	2	provides	an	overview	of	the	dominant	theories	present	in	the	literature	
on	 this	 topic.	 Then,	 literature	 deemed	 most	 relevant	 to	 the	 current	 study	 is	
explored,	 that	 which	 specifically	 considers	 children’s	 understanding	 and	
experiences	 of	 having	 a	 sibling	 with	 ASD.	 The	 chapter	 ends	 with	 an	 inclusive	
rationale	for	this	study,	highlighting	current	gaps	in	the	literature	and	how	this	
study	may	contribute	to	filling	these	gaps.			
o Chapter	 3	 provides	 a	 description	 of	 the	 methodological	 orientation	 and	 my	
rationale	 for	 selecting	 IPA,	 as	 opposed	 to	 other	 methodologies.	 The	 research	
design	 and	 processes	 are	 then	 outlined,	 followed	 by	 a	 description	 of	 the	 data	





o Chapter	 5	 discusses	 the	 main	 findings	 from	 the	 study	 with	 reference	 to	 the	
research	questions	and	existing	literature.	Strengths,	limitations	and	quality	of	the	













topic.	 The	 chapter	 will	 begin	 by	 outlining	 the	 narrative	 approach	 to	 reviewing	 the	
















A	 review	 of	 the	 literature	 identified	 a	 number	 of	 dominant	 theories	 present	 when	
exploring	children’s	experiences	of	 living	with	a	 sibling	with	ASD.	 In	 this	 section,	 two	








emotional	unit	whereby	consideration	of	 the	context	of	 the	 family	system	is	crucial	 to	
understanding	 individuals’	 behaviour	 (Bowen,	 1978).	 Fundamentally,	 a	 systemic	
theoretical	framework	provided	the	backdrop	to	this	study.	
2.3.1.	Ecological	Systems	Theory		
Within	 sibling	 research,	 ecological	 systems	 theory	 suggests	 that	 siblings	 sit	 within	
multiple	 systems	 of	 a	 family	 and	 that	 these	 relationships	 both	 directly	 and	 indirectly	
influence	development.	The	application	of	this	particular	theory,	Saxena	and	Adamsons	
(2013,	 p.	 303)	 suggests,	 “Will	 provide	 a	 deeper,	 unique,	 and	 richer	 understanding	 of	
siblings’	development	by	providing	a	big	picture	as	well	as	fine	details	of	each	aspect	of	
their	 development”.	 Saxena	 and	 Adamsons	 (2013)	 provide	 a	 model	 illustrating	 the	







The	 model	 above	 clearly	 demonstrates	 the	 complexities	 of	 a	 child’s	 experiences	 in	
various	contexts	and	how	these	experiences	are	likely	to	develop	and	evolve	over	time	








p.	 196).	 Growing	 family-focused	 research	 examining	 the	 impact	 of	 ASD	 on	 families,	




family	member	with	ASD	can	generate	 specific	 challenges	 for	 these	 families	 including	
management	 of	 emotional	 deregulation	 and	 a	 lack	 of	 spontaneity	 (Macks	 and	 Reeve,	
2007).	However,	a	number	of	studies	have	also	documented	positive	effects	on	 family	

























(Orsmond	&	 Seltzer,	 2007a).	 Regarding	 adulthood,	 siblings’	 contact	with	 one	 another	
decreases,	 with	 communication	 often	 in	 the	 form	 of	 periodic	 visits	 and	 telephone	




McHale	 et	 al.	 (2006)	 suggest	 that	 the	 sibling	 relationship	 is	 greatly	 influenced	 by	
children’s	understanding	of	social	rules,	norms	and	scripts,	emotional	understanding	and	
perspective-taking	 skills.	 Thus,	 it	 is	 not	 surprising	 that	 the	 difficulties	 related	 to	
characteristics	 associated	 with	 ASD	 are	 likely	 to	 influence	 the	 way	 in	 which	 sibling	




















all	 participants	 demonstrated	 reasoning	 within	 the	 preoperational	 stage	 of	 cognitive	
development,	 which	 typically	 begins	 at	 age	 2	 years	 until	 approximately	 age	 7	 years	
(Piaget,	1929).	This	is	despite	participants	in	the	study	ranging	from	between	5	and	17	
years	 of	 age.	 Furthermore,	 children’s	 understanding	 developed	 at	 a	 slower	 pace	
compared	to	studies	of	physical	disabilities	or	illnesses	such	as	diabetes,	it	is	suggested,	
because	 ASD	 is	 a	more	 abstract	 concept.	 Although,	 all	 three	 age	 groups	 did	 perform	
within	 their	expected	developmental	 range	regarding	 the	 implications	of	ASD.	 I	 feel	 it	
important	to	acknowledge	the	considerable	criticism	Piaget’s	(1929)	theory	of	cognitive	
development	has	received	including	its	suggested	underestimations	of	children’s	abilities	
(Wood	 et	 al.,	 2001)	 along	 with	 the	 very	 nature	 of	 stage	 theories	 and	 their	 lack	 of	
recognition	 of	 overlap	 and	 variations	 between	 individuals’	 levels	 of	 development	
(Weiten,	 1992).	 However,	 as	 such	 few	 studies	 have	 sought	 to	 explore	 children’s	




66%	questions	 related	 to	 their	 knowledge	and	understanding	of	ASD,	 suggesting	 that	
they	had	a	‘reasonable’	understanding	of	the	condition.		Furthermore,	Roeyers	and	Mycke	
(1995)	 found	 that	 a	 greater	 knowledge	 of	 ASD	was	 associated	 with	 a	 higher	 quality	
sibling	relationship.	On	the	contrary,	findings	by	Opperman	and	Alant	(2003)	suggest	that	






























including	methodological	 issues,	 the	 balance	 of	 portrayal	 of	 siblings’	 experiences	 and	
participants	selected	for	studies.	This	will	lead	on	to	the	identification	of	articles	felt	to	
be	 most	 pertinent	 to	 the	 current	 study,	 whereby	 an	 overview	 and	 critique	 will	 be	
provided	for	each.	Whilst	exploring	these	themes	we	must	remember	that	growing	up	
with	 a	 sibling	 with	 ASD	 “is	 an	 experience	 unique	 to	 each	 sibling,	 ASD	 in	 itself	 is	 a	
particularly	complex	disorder,	given	its	multi-factorial	nature,	and	it	may	differ	from	one	
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individual	 to	 the	 next”	 (Petalas	 et	 al.,	 2009,	 p.	 386).	 We	 should	 not	 focus	 on	 the	
generalising	 of	 experiences	 of	 siblings	 of	 children	with	ASD,	 but	 rather	 reflect	 on	 the	




(Wing,	 1996),	 and	 additional	 demands	 (Harris	 &	 Glasberg,	 2003)	 not	 experienced	 in	
families	without	 children	with	 the	 condition	and	can	 influence	all	 aspects	of	daily	 life	
(Lock	&	Finstein,	2009).	As	will	be	discussed	in	the	following	sections,	living	with	a	child	







o Opportunities	 to	 share	 information	 with	 peers	 about	 their	 sibling’s	 condition	
Conway	&	Meyer,	2008).	
o Opportunities	 to	 express	 their	 needs	 and	 concerns,	 and	 understand	 that	 these	
feelings	are	natural,	given	the	context.	
o For	 myths	 and	 misconceptions	 of	 ASD	 to	 be	 addressed,	 such	 as	 that	 it	 is	
contagious.		




likely	 to	 vary	 considerably	 (Kaminsky	&	Dewey,	 2001)	 and	 thus,	 so	 is	 their	 need	 for	
support.	Regardless,	Conway	and	Meyer	(2008,	p.	113)	suggest	that:		
“As	 the	 people	 who,	 over	 the	 course	 of	 their	 lifetimes	 together,	 will	 be	most	





















Through	 following	 a	 solution-focused	 brief	 therapy	 framework	 in	 supporting	 sibling	
interactions,	Turns	et	al.	(2016)	provide	informal	recommendations	to	families	including	
siblings	sharing	a	behaviour	chart	so	as	to	recognise	each	other’s	positive	behaviours	and	
engaging	 in	 dialogue	 with	 both	 siblings	 in	 a	 solution-building	manner.	 Beyer	 (2009)	
suggests	four	strategies	for	improving	sibling	relationships:	
o Teach	 play	 skills	 to	 develop	 prosocial	 behaviours	 and	 positive	 interactions	
between	siblings.	








(2009)	 suggest	 that	 these	groups	provide	 siblings	of	 children	with	ASD	with	accurate	
information	 and	 emotional	 support	 and	 enable	 them	 to	 share	 similar	 experiences	
through	 engagement	 in	 group	 activities.	 Results	 of	 the	 study	 revealed	 that	 although	
parents	 were	 enthusiastic	 about	 their	 children	 participating	 in	 a	 support	 group,	 the	
children	generally	 expressed	 less	 interest.	Possible	 reasons	 for	 this	 included	a	 lack	of	






that	 positive	 changes	 could	 be	 as	 a	 result	 of	 other	 factors	 such	 as	 children	 spending	
increased	quality	time	with	parents.		
On	 a	 final	 note,	 Conway	 and	 Meyer	 (2008)	 highlight	 the	 importance	 of	 acting	
preventatively	 with	 siblings	 of	 children	 with	 ASD	 by	 providing	 them	 with	 support,	
information	 and	 advice	 from	 an	 early	 age	 and	 continually	 as	 required.	 The	 existing	





A	 review	of	 the	 literature	 includes	 a	 body	 of	 research	 highlighting	 potential	 risks	 for	
siblings	 living	 with	 a	 child	 with	 ASD.	 This	 research	 suggest	 that	 these	 children	 may	









With	 regards	 to	 sibling	 relationships,	 in	 a	 review	 of	 literature	 from	 a	 lifespan	
developmental	 perspective,	 negative	 sibling	 reports	 include	 decreased	 initiated	 play,	
intimacy,	 prosocial	 behaviour	 and	 contact	 with	 their	 siblings	 with	 ASD	 (Orsmond	 &	
Seltzer,	 2007a).	 In	 another	 of	 their	 studies,	 Orsmond	 and	 Seltzer	 (2007b)	 compared	
typically	 developing	 siblings	 of	 those	with	 ASD	 and	with	Down’s	 Syndrome	 (DS)	 and	
found	that	siblings	of	those	with	ASD	felt	that	they	had	less	contact	and	less	positive	affect	
in	the	relationship	than	those	with	DS.	Although	this	was	a	study	of	adult	participants,	it	






In	 a	 study	 exploring	 psychological	 adjustment,	 specifically	 self-concept,	 behaviour	
problems	and	social	competence,	Verte	et	al.,	(2003)	compared	results	of	29	siblings	of	
children	 with	 high-functioning	 autism	 (HFA)	 with	 29	 siblings	 of	 typically	 developing	
children.	 Findings	 indicate	 that	 siblings	 of	 children	 with	 HFA	 experienced	 more	
internalizing	and	externalizing	behaviour	difficulties	than	the	control	group,	especially	
those	aged	between	6	and	11	years	old.	In	support	of	this,	Ross	and	Cuskelly	(2006,	p.	81)	
found	 that	 40%	of	 typically	 developing	 siblings	 experienced	 adjustment	problems	 “of	
sufficient	 severity	 to	 be	 of	 concern”	 principally	 internalising	 difficulties;	 although	 it	
should	 be	 noted	 that	 these	 findings	were	 taken	 from	mothers’	 reports	 and	may	have	
varied	if	reported	by	the	siblings	themselves.	In	a	quantitative	study	hypothesising	that	
behaviour	 problems	 of	 siblings	 with	 ASD	 would	 negatively	 influence	 their	 typically	
developing	siblings’	well-being,	Orsmond	and	Seltzer	(2009)	interviewed	57	adolescents	
and	 their	 mothers.	 Findings	 suggested	 gender	 differences	 in	 sibling	 wellbeing,	 with	









experience	 negative	 feelings	 towards	 their	 siblings	 (Shivers	 &	 McGregor,	 2018)	 or	
emotional	 or	 behavioural	 problems	 at	 a	 greater	 rate	 than	 other	 children	 (Hastings	&	
Petalas,	2014)	Overall,	in	some	studies,	it	is	suggested	that	they	fare	no	better	or	worse	
than	siblings	of	individuals	without	ASD	(Shivers,	2019).	
A	 recent	 quantitative	 study	 asked	 siblings	 of	 children	 with	 ASD,	 intellectual	 and	
developmental	disabilities	(IDD)	and	no	disabilities	to	report	on	their	feelings	towards	
siblings	(Shivers	&	McGregor,	2018).	Results	indicated	that	siblings	of	children	with	ASD	
did	 not	 report	 any	more	 negative	 feelings	 towards	 their	 siblings	 than	 did	 those	with	
siblings	with	 IDD.	They	did,	 however,	 report	more	 anxiety	 and	negative	 feelings	 than	
typically	 developing	 siblings.	 However,	 participants	 were	 only	 asked	 to	 comment	 on	
three	areas	(positive	affect,	hostility	and	anxiety),	using	a	checklist.	A	limitation	of	this	is	
that	valuable	qualitative	data	 is	 likely	 to	have	been	missed	by	 limiting	participants	 to	








lead	 to	 incomplete	 conclusions	 about	 the	 experiences	 of	 siblings	 themselves”.	Results	
found	 no	 statistically	 significant	 indications	 that	 siblings	 of	 children	 with	 ASD	 had	
behavioural	 or	 emotional	 difficulties,	 although	 there	 was	 evidence	 to	 suggest	 that	
increased	 behaviour	 difficulties	 of	 the	 child	 with	 ASD	was	 associated	 with	 increased	
















the	 depression	 measures,	 although	 it	 should	 be	 noted	 that	 children	 of	 typically	
developing	siblings	still	scored	within	the	average	range	on	both	measures.	




question	 “If	 you	 had	 three	magic	 wishes,	 what	 would	 you	 wish	 for?”	 Supplementing	
quantitative	 data	 with	 qualitative	 serves	 as	 a	 strength	 of	 this	 study.	 Participants	 of	
siblings	with	ASD	reported	significantly	more	perspective-taking,	particularly	related	to	
positive	affect	 towards	 their	 sibling,	 and	were	more	 likely	 to	express	wishes	 for	 their	












aspects	 of	 the	 experience.	 For	 example,	 some	 have	 expressed	 their	 enjoyment	 of	 the	
sibling	relationship,	where	they	share	humour,	intimacy	and	play	experiences.	Some	also	


















provides	mixed	 findings	 (Macks	 &	 Reeve	 2007;	 Rivers	 &	 Stoneman,	 2003).	What	 the	
research	 does	 tell	 us	 is	 that	 each	 child’s	 experience	 is	 unique,	 with	 some	 expressing	
positive	acceptance	of	their	circumstances	(Hinek	&	Tokić	Milaković,	2019),	and	others	
hoping	 for	 change	 and	 improvements	 (Petalas	 et	 al.	 2009).	 In	 relation	 to	 acceptance,	
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some	 studies	have	also	 found	 that	 children	possess	 a	 sense	of	 responsibility	 for	 their	
siblings	with	ASD,	often	taking	on	a	caring	role	(Cridland	et	al.,	2016;	Corsano	et	al.,	2016;	














One	 possible	 reason	 for	 the	 lack	 of	 consistency	 may	 be	 the	 different	 methodologies,	
measures	and	data	collection	tools	that	have	been	employed	across	studies	(Beyer,	2009;	
Macks	&	Reeve,	2007;	Stoneman,	2001).	Within	this	area	of	research,	data	collection	tools	









Regarding	 studies	 adopting	 a	 quantitative	methodology,	 many	 employ	 only	 one	 data	
collection	tool.	Beyer	(2009)	states	that	employing	one	tool	will	not	provide	sufficient	
data	 to	 draw	 conclusions	 from	 about	 siblings’	 experiences	 and	 that	 additional	 tools	
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should	 be	 considered.	 Furthermore,	 Diener	 et	 al.	 (2014)	 state	 that	 to	 gain	 multiple	





Mukherji	 and	Albon	 (2010)	add	 that	 techniques	 including	open-ended	questions,	 give	
participants	 the	opportunity	 to	 reflect,	which	 closed	question	 tools	 such	 as	 checklists	
would	not.	However,	studies	employing	qualitative	research	designs	also	possess	their	
own	methodological	 limitations.	 For	 example,	 whereas	 large	 amounts	 of	 quantitative	










due	to,	 for	example,	 the	nature	of	 the	data	collection	tools	used	to	determine	possible	






In	more	 recent	years,	 it	 seems	 that	 there	has	been	a	 shift	 towards	portraying	a	more	
balanced	perspective,	whereby	researchers	aim	to	elicit	both	the	positive	and	negative	
outcomes	 associated	 with	 living	 with	 a	 sibling	 with	 ASD	 (Angell	 et	 al,	 2012;	 Sage	 &	
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Jegatheesan,	2010).	As	discussed	earlier,	several	studies	have	found	that	some	siblings	of	






significantly	 between	 studies.	 In	 some,	 participants	 consist	 of	 parents	 reporting	 on	
typically	 developing	 siblings’	 experiences	 rather	 than	 siblings	 themselves,	 (Hastings,	
2003),	in	others	additional	information	is	sought	from	practitioners	including	teachers	
(Dempsey	et	al.,	2011;	Ross	&	Cuskelly,	2006).	Some	have	sought	information	from	solely	
the	 siblings	 (Latta	et	al.,	2013;	Mascha	&	Boucher,	2006).	This	 significant	variation	 in	
participants	makes	the	task	of	comparing	results	challenging.	Meadan	et	al.	(2010,	p.	98)	
stress	research	in	this	area	should	concentrate	on	“Hearing	the	voices	of	the	siblings	by	
asking	 them	 directly	 for	 their	 perspectives,	 by	 attempting	 to	 understand	 their	
adjustment,	and	by	having	them	identify	areas	of	needed	support”.		








In	 addition	 to	 inconsistencies	 around	participant	 recruitment,	 it	 has	 been	highlighted	
that	 the	majority	 of	 studies	 have	 grouped	 together	 typically	 developing	 siblings	 from	
childhood	through	to	adolescence,	“which	may	obscure	the	differences	between	these	life	
stages”	 (Beyer,	 2009,	 p.	 450)	 or	 have	 centred	 on	 the	 experiences	 of	 adolescent	
participants	exclusively	(Petalas	et	al.,	2009).	This	shows,	that	there	is	a	clear	gap	in	the	
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By	 virtue	 of	 reviewing	 the	 literature,	 critical	 reflections	 emerged	 in	 the	 areas	 of	
methodological	 issues,	 the	 balance	 of	 portrayal	 of	 CYP’s	 experiences	 and	 participants	
recruited.	Through	the	highlighting	of	limitations	within	these	areas,	it	became	apparent	
that	 only	 a	 limited	 number	 of	 studies	 endeavoured	 to	 hear	 the	 voices	 of	 siblings	 of	






1)	 Mascha	 and	 Boucher	 (2006)	 Preliminary	 Investigation	 of	 a	 Qualitative	 Method	 of	
Examining	Siblings'	Experiences	of	Living	with	a	Child	with	ASD.	
2)	Gillat	 (2007)	Having	 a	 brother	 or	 sister	with	 autism:	 children’s	 experiences	 of	 the	
sibling	relationship.	
3)	 Angell	 et	 al.	 (2012)	 Experiences	 of	 Siblings	 of	 Individuals	 with	 Autism	 Spectrum	
Disorders.		
4)	 Pavlopoulou	 and	Dimitriou	 (2019)	 ‘I	 don't	 live	with	 autism;	 I	 live	with	my	 sister’.	
Sisters’	accounts	on	growing	up	with	their	preverbal	autistic	siblings.		
















In	 line	with	 the	aims	of	 the	current	study,	 the	above	studies	 focused	on	exploring	 the	




that	 the	majority	 of	 studies	 have	 grouped	 together	 typically	 developing	 siblings	 from	
childhood	 through	 to	 adolescence	 and	 that	 minimal	 attention	 has	 been	 paid	 to	 the	
experiences	of	those	in	middle	childhood.	However,	due	to	so	few	studies	focusing	solely	
on	middle	 childhood,	 the	 decision	was	made	 to	 include	 studies	with	 adolescent-aged	













of	 living	with	ASD	 identified	was	 the	 aggression	 siblings	 exhibited,	with	12	out	 of	 14	













authors	 found	 that	 CYP	 reported	 both	 positive	 and	 negative	 experiences	 of	 having	 a	
sibling	with	ASD.	Regarding	the	support	CYP	felt	they	needed,	some	examples	given	were	
sharing	 thoughts	 with	 other	 CYP	 with	 siblings	 with	 ASD,	 having	 time	 by	 themselves	
during	difficult	periods	and	supporting	the	sibling	by,	for	example,	modelling	appropriate	










photograph	 what	 was	 important	 to	 them	 and	 were	 then	 interviewed	 about	 the	
photographs	taken.	It	could	be	argued	that	the	utilisation	of	these	different	types	of	data	
collection	 tool	 serves	 as	 an	 added	 quality	 of	 the	 study.	 Two	 key	 categories	 were	




(2005)	 states	 that	 creative	methods	 are	 valuable	 as	 they	 enable	participants	 to	make	
meaning	of	 their	experiences	 through	 the	use	of	 imagination	and	give	 them	an	added	



















Petalas	 et	 al.	 (2012)	 explored	 the	 perceptions	 and	 experiences	 of	 adolescents	with	 a	
brother	with	ASD	using	IPA	and	semi-structured	interviews.	As	with	several	other	studies	






time	 residential	 provision	 and	 the	 other	 in	 foster	 care.	 It	 is	 likely	 that	 experiences	 of	
having	a	brother	with	ASD	will	differ	depending	on	if	siblings	live	in	the	same	household.			
2.8.3.	Middle	childhood		
The	 remaining	 three	 studies	 reported	 on	 the	 perspectives	 of	 siblings	 in	 the	
developmental	stage	of	middle	childhood.		
Petalas	 et	 al.	 (2009)	 explored	 the	 experiences	 and	 perceptions	 of	 eight	 typically	
developing	siblings	with	a	brother	with	ASD;	IPA	was	used	to	analyse	semi-structured	
















explore	how	 they	 advocate	 the	 rights	 of	 their	 siblings.	 Findings	 suggest	 that	 typically	
developing	 siblings	 with	 a	 greater	 knowledge	 and	 understanding	 of	 ASD	 felt	 less	
embarrassment	 and	 greater	 acceptance	 of	 the	 adversities	 they	 experience.	 All	
participants	 felt	 they	 had	 a	 close	 bond	 with	 their	 sibling	 and	 felt	 proud	 of	 their	
achievements.	As	with	findings	from	Petalas	et	al.	(2009)	and	(2012),	siblings	of	children	
with	ASD	experienced	negative	emotions	when	others’	attitudes	towards	their	siblings’	
condition	were	 negative	 themselves.	 I	 felt	 it	 important	 to	 note	 that	 although,	 as	with	
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many	other	studies,	 this	study	highlighted	both	positive	and	negative	aspects	of	 living	
with	 a	 sibling	with	ASD,	 the	 conclusion	does	 seem	 to	 direct	 attention	 to	 participants’	
positive	reports.	This	raises	the	question	as	to	whether	there	was	underlying	researcher	




within	 the	 context	 of	 two	 culturally	 different	 families	 (Asian	American	 and	European	
American).	This	is	the	only	study	identified	within	the	topic	area	that	employs	participant	
observations	in	addition	to	interviews	using	the	‘draw	and	tell’	technique,	which	through	
further	 investigation,	describes	 ‘draw,	write	and	 tell’	 (DWT),	 the	data	collection	 tool	 I	
chose	 to	 use	 in	my	 study.	 A	 key	 benefit	 of	 DWT	 is	 that	 analysis	 of	 drawings	 is	 often	
deemed	not	 to	be	 relevant	due	 to	 children	discussing	 the	meanings	of	 their	drawings	
during	the	‘tell’	session	(Angell	&	Angell,	2013).	However,	Sage	and	Jegatheesan	(2010)	
chose	 to	 code	 the	 content	 of	 drawings	 and	 compare	 these	 to	 the	 observations	 and	
transcripts	of	verbal	data	during	the	analysis	process.	Although	the	authors	argue	that	
this	was	critical	to	better	understand	the	meanings	participants	wished	to	express,	due	
to	 this	 additional	 researcher	 interpretation,	 it	 could	 be	 said	 that	 the	 risk	 of	 bias	 and	
misinterpretation	increases.			
Interestingly,	 findings	 indicated	 significantly	 different	 perceptions,	 with	 one	 child	
displaying	 a	 greater	 understanding	 of	 ASD	 and	 more	 positive	 actions	 such	 as	























the	 child’s	 voice	 in	 key	 legalisation	 (DfE,	 2014a;	 DfE,	 2014b),	 that	 which	 has	 been	




Through	 examining	 the	 existing	 body	 of	 literature,	 the	majority	 of	 studies	 have	 been	
found	 to	 focus	 on	 specific	 areas	 of	 children’s	 lives	 and/or	 development,	 often	
documenting	negative	outcomes,	rather	than	exploring	general	perceptions	of	living	with	




the	voices	of	 siblings	of	 children	with	ASD	exclusively,	as	opposed	 to	parental	and/or	
practitioner	reports.		
In	light	of	the	existing	literature,	in	an	attempt	to	give	voice	to	children’s	experience	and	












































and	 epistemological	 stance	 that	 underpins	 my	 research.	 Then,	 the	 theoretical	
underpinnings	and	characteristics	of	IPA	will	be	explored,	along	with	a	justification	of	the	
chosen	methodology	and	a	discussion	of	alternatives	that	were	disregarded.	The	chapter	







qualitative	 research.	Quantitative	 research	 is	generally	concerned	with	collecting	data	




perceptions,	 ideas,	 feelings	 and	 thoughts	 (Thomas,	 2013).	 The	 increase	 of	 qualitative	
research	conducted	within	psychology	has	subsequently	led	to	a	shift	from	a	positivist	

















to	methodological	considerations,	which	will	 then	 influence	 the	selection	of	particular	
instrumentation	and	data	collection.	Thus,	I	will	now	discuss	my	positioning	within	each	
of	these	sequentially.	




(Willig,	 2013).	 However,	 I	 consider	 my	 ontological	 position	 to	 be	 in	 line	 with	 social	
constructionism	because	I	believe	that	multiple	realities	exist	and	that	each	individual	
can	 experience	 phenomena	 in	 different	 ways.	 Bryman’s	 (2012,	 p.	 33)	 definition	 of	
constructionism	implies	that:	
	“social	 phenomena	 and	 categories	 are	 not	 only	 produced	 through	 social	
interaction	but	that	they	are	in	a	constant	state	of	revision….	researchers’	own	











Epistemology	 is	 concentrated	 upon	 knowledge	 and	 how	 we	 acquire	 it	 (Cohen	 et	 al.,	
2018).	 Positivism	 denotes	 that	 the	 relationship	 between	 the	 world	 and	 our	
understanding	 of	 it	 is	 uncomplicated	 and	 that	 one	 can	 describe	 and	 understand	 it	
objectively	 (Willig,	 2013).	 Knowledge	 of	 this	 reality	 is	 sought	 from	 a	 positivist	
epistemological	position,	which	often	employs	quantitative	methodologies	whereby	the	
researcher	 adopts	 an	 observer	 role	 and	 views	 knowledge	 as	 objective	 (Cohen	 et	 al.,	
2018).	 As	 noted	 previously,	 particular	 ontological	 positions	 influence	 one’s	





and	 how	 they	 form	 ideas	 about	 the	world;	 how	 their	worlds	 are	 constructed.	
Given	that	this	is	the	case	we	have	to	look	closely	at	what	people	are	doing	by	
using	our	own	selves,	our	own	knowledge	of	the	world	as	people”.		
This	 quote	 highlights	 the	 value	 of	 the	 dynamic	 relationship	 between	 participant	 and	


















of	 data	 analysis	 as	 opposed	 to	 a	 methodology,	 which	 does	 not	 employ	 a	 particular	
theoretical	position,	unlike,	for	example,	IPA.	Thus,	Willig	(2013,	p.	58)	states	that	those	
employing	 thematic	 analysis	 must	 carefully	 consider	 what	 the	 themes	 uncovered	
represent,	taking	into	account	one’s	epistemological	standpoint.	It	 is	“characterised	by	
theoretical	 flexibility…[that	 is]…meaningless	 unless	 located	within	 an	 epistemological	
and	theoretical	 framework”.	However,	despite	 its	 limitations,	Bryman	(2012)	suggests	
that	it	is	likely	to	be	thematic	analysis’	flexible	ability	to	be	conducted	in	various	contexts	
across	many	methodological	approaches	that	has	led	to	its	popularity	within	qualitative	





that	 are	 ‘grounded’	 in	 the	 data	 (Glaser	 &	 Strauss,	 1967).	 Although	 there	 are	 many	





(Smith,	 1995;	 Willig,	 2013).	 For	 example,	 both	 begin	 with	 individual	 cases	 that	 are	
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systematically	 analysed	 to	 identify	 categories	 or	 themes.	 Furthermore,	 both	 are	
considered	to	involve	a	cyclical	process	through	continuous	comparison	of	data	(Willig,	
2013).	 Taking	 into	 account	 the	 many	 similarities	 of	 the	 two	 methodologies,	 a	
consideration	of	why	it	was	felt	that	IPA	was	more	appropriate	for	this	study	will	now	be	
discussed.			
Unlike	 IPA,	 grounded	 theory	 sets	 aside	 any	 preconceived	 ideas	 and	 considers	 the	
researcher’s	 role	 as	 that	 of	 an	 observer	who	 observes	 and	 records	 social	 events	 and	
processes	 taking	 place,	 irrespective	 of	 their	 presence	 in	 the	 research	 process	 (Willig,	
2013).	 In	 other	 words,	 the	 researcher	 does	 not	 attempt	 to	 interpret	 or	 understand	
participants’	experiences;	instead	they	attempt	to	understand	experiences	as	interpreted	
by	participants	(Oliver,	2014).	Grounded	theory	is	therefore	considered	to	have	a	realist	
orientation,	 which	 does	 not	 align	 with	 my	 own	 ontological	 standpoint,	 as	 discussed	
previously.	 A	 second	 reason	 that	 I	 did	 not	 choose	 grounded	 theory	was	 because	 IPA	
explicitly	 states	 that	 it	 is	 a	 psychological	methodology	 that	 aims	 to	 “gain	 insight	 into	
individual	 participants’	 psychological	 worlds”.	 In	 comparison,	 grounded	 theory	
originates	from	sociological	research	and	seeks	to	understand	social	processes	(Willig,	









related	 to	 the	 views	 of	 siblings	 specifically.	 This	 study	 is	 phenomenological	 as	 it	 is	
concerned	with	exploring	children’s	experiences	and	understandings	of	having	a	sibling	
with	ASD.	It	is	hermeneutic	in	that	it	enables	the	researcher	to	make	interpretations	to	
gain	 a	 deeper	 understanding	 of	 phenomena	 (Willig,	 2013).	 Lastly,	 this	 study	 is	
idiographic	 in	 that	 it	 aims	 to	 understand	 individual	 thoughts,	 beliefs	 and	 behaviours,	






















seeks	 to	 understand	 participants’	 lived	 experiences,	 the	 meanings	 they	 attach	 to	
experiences	 and	how	 they	make	 sense	of	 their	worlds	 (Smith	&	Osborn,	 2003).	What	
distinguishes	 IPA	 from	 other	 qualitative	 methodologies	 is	 that	 it	 recognises	 that	 to	
explore	participants’	experiences,	the	researcher’s	personal	view	of	the	world	must	be	
considered,	meaning	that	any	form	of	analysis	within	such	studies	are	an	interpretation	









IPA	 recognises	 that	 a	 researcher’s	 understanding	 of	 participants’	 experiences	 is	
influenced	by	attributes	of	the	researcher	themselves	including	their	own	conceptions,	
assumptions	 and	 thoughts.	 This	 is	 the	process	 of	 hermeneutics,	 or	 in	 other	words,	 to	
understand	others	requires	interpretation	(Willig,	2013).	In	IPA,	participants	attempt	to	












that	 it	 aims	 to	 explore	 participants’	 individual	 experiences	 and	 perspectives	 in	 their	
unique	contexts	(Pietkiewicz	&	Smith,	2014).	It	is	concerned	with	“the	particular	rather	
than	the	general…to	understand	a	particular	case,	 in	 its	particularity”	(Willig,	2013,	p.	












The	 following	 section	will	 discuss	 some	 of	 the	 characteristics	 of	 IPA:	 bracketing	 and	
reflexivity.		
3.4.1.	Bracketing		
In	 order	 to	 successfully	 follow	 a	 phenomenological	 approach	 to	 research,	 Husserl	
developed	the	phenomenological	method	of	bracketing,	also	known	as	phenomenological	
reduction	 (Palmer,	 1971).	 Bracketing	 involves	 putting	 aside	 preconceived	 ideas	 and	
assumptions	about	the	research	to	capture	individual	participant’s	perceptions	of	their	
experience	(Smith	et	al.,	2009)	and	ensure	that	the	data	collection	process	is	participant	
led	 and	 concerned	 with	 exploration	 (Larkin	 et	 al.,	 2011).	 Husserl	 warns	 that	 one’s	
assumptions	can	in	fact	distort	and	obscure	their	understanding	of	another’s	experiences,	
thus,	 it	 is	 considered	 as	 a	 defining	 characteristic	 of	 transcendental	 phenomenology	
(Palmer,	1971).	However,	the	extent	to	which	we	can	truly	bracket	off	our	assumptions	
and	 preconceptions	 is	 disputed	 within	 psychology.	 For	 example,	 existential	
phenomenologists	such	as	Heidegger,	Merleau-Ponty	and	Sartre	(as	cited	in	Smith	et	al.,	
2009,	p.	21)	are	of	 the	view	 that	one	 can	never	 truly	 set	 aside	all	 of	 their	beliefs	 and	
experiences.	“Our	subjective	worlds	are	not	primarily	mental,	or	‘hidden	inside’,	because	
the	very	nature	of	our	being	is	to	‘be	there’	out	in	the	world,	located	and	observable	in	
our	 relatedness	 to	 some	meaningful	 context”	 (Larkin	 et	 al.,	 2006,	 p.	 109).	With	 these	
points	 in	 mind,	 I	 feel	 I	 share	 the	 same	 perspective	 of	 existential	 phenomenologists.	
Although	I	will	attempt	to	bracket	my	preconceptions,	I	believe	that	one	can	never	truly	
bracket	 off	 all	 preconceptions	 when	 conducting	 research	 (Langdrige,	 2004).	 In	 the	









to	 gain	 insights	 and	 understandings	 (Willig,	 2013)	 along	with	 attempting	 to	 identify,	
understand	and	analyse	how	“social	background,	 location	and	assumptions	affect	 [the	



























important	 that	 I	acknowledge	 that	 the	experiences	of	each	participant	are	 likely	 to	be	
considerably	different.	










o Participating	 siblings	 have	 a	 brother	 or	 sister	with	 a	 diagnosis	 of	 ASD	 and	 no	
additional	needs/disabilities.		
o Participating	siblings	have	no	additional	needs	and	are	typically	developing	(they	
do	 not	 have	 a	 diagnosis	 of	 autism	 or	 any	 other	 intellectual	 or	 developmental	
differences).		






required.	 Recruitment	 was	 initiated	 by	 two	 Special	 Educational	 Needs	 Coordinators	
(SENCos)	 in	 two	 different	 primary	 schools	 in	 one	 LA	 on	 my	 behalf.	 Their	 role	 as	
gatekeeper	involved	identifying	pupils	in	their	school	that	met	the	inclusion	criteria.	For	
those	participants	identified,	SENCos	approached	the	parents	using	a	script	that	outlines	



































There	 are	 several	 advantages	 when	 conducting	 semi-structured	 interviews	 in	 IPA	
research.	Firstly,	it	gives	the	data	collection	process	an	element	of	flexibility,	as	it	enables	
unexpected	issues	and	topics	to	arise	which	were	not	anticipated	(Pietkiewicz	&	Smith,	





does	 take	 an	 unanticipated	 direction,	 the	 researcher	 is	 able	 to	 adjust	 the	 interview	
schedule	to	delve	into	these	avenues	(Smith	et	al.,	2009).		
Although	there	are	a	number	of	advantages	to	conducting	semi-structured	 interviews,	
solely	 using	 a	 semi-structured	 interview	 format	 when	 interviewing	 children	 can	 be	
problematic.	 For	 example,	 it	 has	been	 criticised	 for	 construing	 the	 child	 as	 a	 “passive	
(powerless)	participant	or	interviewee…the	focus	has	largely	been	on	what	information	










Initially,	 ‘draw	and	write’	was	 the	 creative	method	 chosen	 to	use	 alongside	 the	 semi-
structured	interviews.	The	concept	of	‘draw	and	write’	was	introduced	by	Wetton	(1999)	
in	1972	and	is	the	predecessor	to	DWT.	‘Draw	and	write’	enables	participants	to	produce	
drawings	 in	response	 to	a	 topic	or	question	and	 to	annotate	 their	drawings	with	 text.	
However,	this	method	has	been	criticised	as	being	used	inconsistently	due	to	a	lack	of	








their	 feelings	 and	 thoughts	 through	 the	 child-friendly	 activity	 of	 drawing	 (Sage	 &	
Jegatheesan,	2010).	It	is	the	same	as	‘draw	and	write’	in	that	both	place	the	art	of	drawing	
at	the	centre	of	their	design	and	annotate	drawings	with	text.	However,	DWT	builds	on	


















children’s	 experiences	 through	 learning	 about	 their	 own	 meaning	 making	 of	 their	
drawings	 (Boden	 et	 al.,	 2018).	 Similarly,	 a	 key	 element	 of	 IPA	 is	 that	 of	 the	 ‘double	
hermeneutic',	where	the	researcher	attempts	to	make	sense	of	participants’	experiences	
(Smith	 &	 Osborn,	 2008).	 It	 could	 be	 agreed	 that	 both	 DWT	 and	 IPA	 recognise	 the	
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researcher’s	‘interpreter’	role	that	is	likely	to	play	a	part	in	understanding	experiences	or	
themes.	 Furthermore,	 the	 idiographic	 nature	 of	 IPA	 studies	 complements	 DWT’s	
philosophy	 that	 views	 each	 child	 as	 an	 individual	with	 unique	 experiences	 (Angell	 &	







varied	 from	 45	 minutes	 to	 56	 minutes	 and	 each	 interview	 was	 recorded	 using	 an	







and	 also	persist	with	 the	 interview	despite,	 for	 example,	 enduring	 long	 interviews	or	
discussing	sensitive	topics.	Furthermore,	Chan	et	al.	(2013)	emphasise	the	importance	of	
















need	 to	know	 in	order	 to	answer	each	of	 the	 research	questions	 I’m	 interested	 in?”.	 I	
found	 this	 question	 helpful	 to	 return	 to	 throughout	 the	 process	 of	 forming	 interview	






asked	questions	 in	 a	 flexible,	 yet	 logical	 order,	 beginning	with	 exploration	of	 broader	
topics	and	gradually	moving	towards	more	specific	questions	(Smith	&	Osborn,	2008).		
3.6.4.	The	interviews	
As	 discussed	 previously,	 I	 chose	 to	 use	 the	 creative	method,	 DWT	within	 each	 semi-
structured	interview.	Each	participant	was	provided	with	plain	paper	and	a	selection	of	
colouring	pens	and	pencils.	 It	was	explained	 to	participants	 that	 they	could	draw	and	
write	 in	 response	 to	 questions,	 in	 addition	 to	 giving	 verbal	 answers.	 I	 deliberately	
planned	for	the	DWT	element	of	the	interviews	to	be	flexible,	to	keep	in	line	with	its	child-
centred	 philosophy	 of	 enabling	 children	 to	 express	 their	 experiences	 freely	 as	 they	
perceive	 them	 (Angell	&	Angell,	 2013).	 Thus,	 participants	were	not	 asked	 to	 follow	 a	
structure	regarding	their	drawings	and	writing	and	were	instead	given	the	autonomy	to	
record	 their	 experiences	 as	 and	when	 they	wished.	 In	 an	 attempt	 to	 understand	 the	
meaning	of	participants’	drawings,	each	 interview	ended	with	 the	 ‘tell’	element	of	 the	
method.	This	enables	participants	to	explain	their	work	and	the	researcher	to	discuss,	





process	 to	 create	 transparency	 and	 facilitate	 researcher	 reflexivity	 (Ortlipp,	 2008).	 In	
addition	 to	 this,	 it	 helped	me	 to	 reflect	 upon	my	 initial	 thoughts	 about	 the	 interview	
process	and	my	interactions	with	each	participant.	
3.7.	Data	Analysis	
My	 journey	 of	 analysis	 began	 during	 and	 subsequent	 to	 each	 interview	 through	 the	
writing	of	a	research	diary.	Doing	so	enabled	me	to	reflect	on	my	thoughts	and	feelings	
during	the	data	collection	process	and	note	down	any	interpretations	I	began	to	make.	In	
an	 attempt	 to	 immerse	 myself	 in	 the	 data	 fully	 prior	 to	 data	 analysis,	 I	 choose	 to	
transcribe	all	interviews	myself.	
It	 is	 important	 to	provide	 clarity	 about	how	 the	 interviews	were	 analysed	due	 to	 the	
creative	method	of	DWT	being	used	alongside	the	interview	questions.	There	are	various	




phenomenological	 analysis;	 one	 focuses	 on	 what	 is	 produced,	 and	 the	 other	 on	 how	
drawings	 are	 produced.	 However,	 Angell	 &	 Angell	 (2013)	 state	 that	 a	 unique	
characteristic	of	the	creative	method	DWT	is	that	triangulation	of	data	can	be	achieved	
through	amalgamating	children’s	drawings,	writing	and	spoken	word	 to	 form	a	single	
commentary	 prior	 to	 analysis.	 The	 commentary	 produced	 can	 then	 be	 transcribed	





All	 interviews	 were	 analysed	 using	 IPA	 and	 specifically	 followed	 each	 stage	 of	 the	
analytical	framework	outlined	by	Smith	et	al.	(2009).	This	process	is	considered	to	be	a	
“fluid,	iterative	and	multi-directional”	process	(Noon,	2018,	p.	77)	that	moves	from	“the	
particular	 to	 the	 shared,	 and	 from	 the	 descriptive	 to	 the	 interpretative”	 (Smith	 et	 al.,	
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2009,	p.	78).	Due	to	its	multi-directional	nature,	IPA	can	allow	for	great	flexibility	during	
the	 analytical	 process	 with	 general	 principles	 rather	 than	 prescriptive	 guidelines.	
However,	 Smith	 et	 al.	 (2009)	 provides	 step-by-step	 guidelines	 for	 the	 ‘novice’	 IPA	




to	 immerse	 oneself	 in	 the	 data.	 It	 is	 recommended	 that	 reading	 the	 transcript	whilst	
listening	 to	 the	 audio	 recording	 can	 help	 the	 researcher	 to	 imagine	 the	 voice	 of	 the	
participant,	which	in	turn	can	facilitate	a	more	complete	analysis.	At	this	stage,	I	had	the	
























Step	three	 involved	converting	notes	 into	emergent	 themes.	 It	 is	at	 this	point	 that	 the	
researcher	moves	away	from	the	original	transcript	and	instead	focuses	on	the	detailed	
and	 comprehensive	 exploratory	 commentary	made	 in	 step	 two.	Although	 themes	had	




























more	 theoretical	 level	 at	 this	 stage	when	 themes	 relating	 to	 an	 individual	 case	were	
identified	as	representing	cases	of	higher	order	concepts	that	were	shared	amongst	other	
cases.	This	process	led	to	a	table	illustrating	superordinate	themes	that	were	significant	
for	 all	 four	 participants	 and	 subordinate	 themes,	 some	 of	 which	 differed	 across	
participants.		
3.8.	Ethical	considerations	













within	 it.	 Ethical	 guidelines	 by	 the	 BPS	 (2009,	 p.	 12)	 states	 that	 when	working	with	






topic	 of	 consent	 during	 the	 interview	 process.	 On	 the	 day	 of	 the	 interview,	 prior	 to	







in	 an	 attempt	 to	 assure	 participants	 remain	 anonymous	 (Smith	 et	 al.,	 2009).	 The	
strategies	 I	selected	 to	achieve	anonymity	were	 the	use	of	pseudonyms	and	removing	
details	participants	revealed	that	I	felt	may	compromise	their	anonymity.	
Confidentiality,	on	the	other	hand,	refers	to	the	range	of	people	that	will	have	access	to	




(Appendices	 D	 &	 E).	 There	 are,	 however,	 limits	 to	 confidentiality	 and	 there	 are	
exceptional	circumstances	under	which	confidentiality	must	be	breached,	for	example,	if	
it	is	deemed	that	the	participant	is	at	risk	of	harm	(BPS,	2014).	Parents	and	participants	
in	 this	 study	 signed	 a	 consent	 form	 warning	 of	 the	 limits	 of	 confidentiality	 and	 the	




and	 records	 are	 stored	 confidentially	 subsequent	 to	 interviews	 and	 that	 they	 remain	
unidentifiable	 when	 the	 findings	 are	 published.	 With	 this	 in	 mind,	 interviews	 were	
recorded	 using	 an	 encrypted	 digital	 recorder	 and	 transcripts	 were	 stored	 in	 an	






(Bryman,	2012),	and	“the	risk	of	harm	should	be	no	greater	 than	 that	encountered	 in	







prior	 to	data	collection	reduced	 the	 likelihood	of	distress	by	endeavouring	 to	support	
participants	to	anticipate	the	topics	that	will	be	discussed	during	interviews.	Prior	to	the	
interview,	 participants	 were	 verbally	 informed	 that	 should	 they	 feel	 uncomfortable	


















In	 this	chapter	 I	discuss	 the	key	themes	that	were	 identified	 for	participants	 from	the	
analysis	of	each	interview.	As	noted	in	the	previous	chapter,	interviews	were	analysed	
using	 IPA,	 specifically	 following	 each	 stage	 of	 the	 analytical	 framework	 outlined	 by	





shared	 meaning	 for	 participants	 in	 relation	 to	 the	 superordinate	 themes.	 Presenting	





The	 creative	 method	 DWT	 was	 used	 within	 interviews,	 whereby	 participants	 were	










study:	 ‘understanding	 of	 ASD’,	 ‘a	 broad	 spectrum	 of	 experiences’,	 ‘desire	 for	 control’,	
‘acceptance’	 and	 ‘support’.	 Although	 each	 participant	 discussed	 their	 unique	 and	
subjective	 experiences	 in	 their	 own	way,	 there	 are	 connections	 and	 shared	meaning	
across	 cases	 in	 relation	 to	 these	 themes.	 Table	 2	 shows	 the	 subordinate	 themes	 that	
differed	across	participants	within	 the	broader	superordinate	 themes.	 	Please	refer	 to	






























































The	 word	 ‘different’	 is	 frequently	 used	 to	 describe	 Braydon;	 Brookes	 perception	 of	








































































When	 discussing	 negative	 aspects	 of	 ASD,	 Brooke	 describes	 the	 social	 interaction	
difficulties	she	has	attributed	to	the	condition.	Her	reference	to	“the	rules”	suggests	that	


















I	 interpret	 that	 Brooke	 has	 an	 understanding	 that	 behaviour	 is	 a	 form	 of	








































The	extract	above	highlights	 the	complexity	of	 the	sibling	relationship,	 representing	a	















































But	 at	 that	 time	 I	 wasn’t	 really	 thinking	 ‘cause	 I	 was	 just	 running	 away	
screaming.	
	
I	 interpret	 that	 although	 Brooke	 is	 likely	 to	 experiences	 feelings	 of	 worry	 and	
apprehension	 at	 such	 times,	 a	 sense	 of	 trust	 and	 loyalty	 in	 the	 sibling	 relationship	





































When	discussing	what	 she	does	not	 like	 about	Braydon’s	ASD,	Brooke	 articulates	 the	
pressure	she	feels	to	follow	her	brother’s	agenda	during	play.		
	



























of	 his,	 at	 times	 the	 rigid	 thinking	 and	 behaviours	 that	 can	 accompany	 this	 can	 be	
























































































































































Hope	 communicates	 that	 she	 perceives	 her	 sisters	 ASD	 in	 a	 negative	manner;	 this	 is	

































































Unique	 to	 Hope’s	 account	 is	 an	 awareness	 of	 the	 strategies	 her	 sister	 employs	 in	 an	
attempt	 to	 regulate	 her	 own	 emotions.	 I	 interpret	 that	 whilst	 Scarlett’s	 aggressive	
behaviours	have	a	negative	impact	on	Hope,	she	has	a	positive	perception	of	her	sister’s	
skills	 in	 managing	 her	 emotions	 and	 a	 realisation	 that	 the	 negative	 experiences	 will	
surpass.		
	


















































































on	 her,	 acts	 as	 a	 form	 of	 support.	 Unique	 to	 her	 account	 is	 a	 strong	 desire	 to	 feel	























































Evident	 within	 Hope’s	 account	 is	 the	 feeling	 of	 pressure	 to	 relinquish	 her	 own	
wants/preferences	for	Scarlett’s.	However,	her	description	of	how	she	“used	to”	give	in	
to	 Scarlett’s	 demands	 suggests	 that	 a	 positive	 change	 has	 occurred,	 and	 she	 now	has	
increased	confidence	in	saying	no	and	following	her	own	agenda.		
	






















































































































































































Whilst	 Hope	 appears	 to	 accept	 being	 treated	 differently	 to	 her	 sister,	 this	 can	 feel	
inequitable.	It	is	my	interpretation	that	having	quality	time	with	family	members	away	




























































This	point	 is	 reiterated	 through	Mollie’s	descriptions	of	Dylan	 requiring	 “lots	of	 extra	






































































































blames	 it	 on	 me.	 He’s	 like,	 “You	 did	 this	 to	 me”.	 And	 I’m	 like,	 “No	 I	
didn’t…you	decided	to	do	this”.	I’m	like,	“I	didn’t	do	it!”	
	














































































































































I	 interpret	 that	Mollie	has	a	 sense	of	acceptance	about	 living	with	a	 sibling	with	ASD,	












































Mollie	 expresses	 her	 appreciation	 and	 gratitude	 for	 her	 brother’s	 kind,	 helpful	 and	
comforting	nature.		
	




























































































Nathan	 is	 a	 7-year-old	 male	 who	 has	 a	 10-year-old	 brother	 with	 ASD	 named	 Aiden.	
Although	some	seemingly	positive	experiences	were	discussed,	accounts	throughout	the	
interview	convey	that	Nathan’s	experiences	of	living	with	a	sibling	with	ASD	are	broadly	















Despite	 this	 initial	 positive	 perception,	 Nathan	 reflects	 on	 his	 brother’s	 difficulties	
regulating	emotions	and	not	wanting	to	share	this	difficulty.		
	




































































































































































































































by	 drawing	 on	 internal	 resources	 and	 employing	 of	 activities	 that	 he	 finds	 calming	
Superordinate	theme:	support	
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including	 “relaxing”	 and	 lying	 down.	 His	 use	 of	 “because	 Aiden	 isn’t	 bothering	 me”	





























































































The	 strongest	 theme	 identified	 for	 all	 four	 participants	 was	 their	 understanding	 and	
perception	of	ASD.	There	are	differences	between	siblings	regarding	their	perception	of	
ASD.	Brooke	and	Nathan	have	a	primarily	positive	perception	when	asked	specifically	
about	 the	 condition,	 albeit	 Brooke’s	 accounts	 are	 significantly	more	 detailed.	 Brooke	
speaks	highly	about	her	brother	in	general	and	directly	attributes	his	caring	nature	to	
ASD.	 She	 also	 talks	 about	 him	 being	 ‘different’	 on	 numerous	 occasions;	 her	 positive	
manner	suggests	that	she	views	difference	as	positive	and	which	should	be	celebrated.	
Nathan’s	 description	 of	 ASD	being	 a	 ‘superpower’	 suggests	 that	 he	 too	 has	 a	 positive	
perception	of	aspects	of	ASD	although,	accounts	throughout	the	 interview	convey	that	
Nathan’s	experiences	of	living	with	a	sibling	with	ASD	are	broadly	difficult.		






All	 participants	 showed	 some	 understanding	 of	 associated	 characteristics	 of	 ASD	 to	
varying	degrees.	Brooke	was	 the	only	participant	 to	 acknowledge	key	 facts	 about	 the	
condition	such	as	it	not	being	a	disease,	nor	contagious.	Nathan	was	the	only	participant	
to	attribute	his	brother’s	academic	strengths	to	ASD.	Brooke,	Hope	and	Mollie	all	make	
reference	 to	 social	 interaction	 difficulties	 including	 a	 lack	 of	 social	 skills,	 difficulties	
resolving	friendship	conflicts	or	displaying	socially	inappropriate	behaviours.	All	but	one	
participant	 (Hope,	Mollie,	Nathan)	also	make	 reference	 to	 their	 siblings’	difficulties	 in	









All	 participants	 recount	 both	 positive	 and	 negative	 perceptions	 and	 experiences	











For	Brooke	and	Hope,	 their	 siblings’	 aggressive	behaviour	appears	 to	have	a	 stressful	
impact	 on	 their	 day-to-day	 lives.	 Brooke	 expresses	 how	her	 brother’s	 aggressive	 and	
unpredictable	behaviour	can	be	unsettling.	Hope	reports	a	range	of	negative	feelings	and	






finds	 challenging.	 Instead,	 his	 accounts	 suggest	 he	 is	 negatively	 affected	 by	 a	 lack	 of	
shared	 commonalities	 and	 interests	 with	 his	 brother,	 leading	 to	 feelings	 of	 a	 lack	 of	
sibling	connectedness.	
Identified	strongly	from	Mollie	and	Nathan’s	accounts	is	the	differential	treatment	their	





















raised	 the	 issue	 of	 there	 being	 a	 desire	 for	 control.	 Mollie	 and	 Nathan’s	 discussions	











their	 own	 wants	 and/or	 needs	 for	 their	 siblings’,	 although	 interestingly	 the	 reasons	
behind	this	seemed	to	differ	across	cases.	For	Brooke,	it	appears	that	whilst	she	views	her	
brother’s	 imagination	 as	 a	 strength	 of	 his,	 at	 times	 the	 rigid	 thinking	 and	 behaviours	
associated	with	this	can	lead	to	aggression.	Thus,	I	 interpret	that	she	feels	pressure	to	
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This	 acceptance	 is	 most	 strongly	 portrayed	 through	 Hope’s	 accounts	 whereby	 she	
acknowledges	having	to	“put	up	with”	meltdowns	and	receiving	differential	treatment	as	
a	direct	result	of	her	sibling’s	ASD.	Despite	this,	Hope’s	use	of	“unfair”	suggests	that	this	








































the	 coping	 strategies	 they	 employ	 to	 help	 them	 to	 cope.	 All	 three	 participants	 make	
reference	to	engaging	in	calming	activities	with	examples	including	drawing	and	playing	








help	 them	 to	 cope	 with	 living	 with	 their	 siblings.	 For	 instance,	 both	 make	 several	
4.6.5.	Support	
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references	 to	 retreating	 to	 their	 rooms	 with	 their	 animals	 when	 they	 are	 upset.	




All	 participants	 appear	 to	 place	 an	 emphasis	 on	 the	 importance	 of	 receiving	 social	
support	from	those	around	them	and	how	this	helps	them	to	live	with	a	sibling	with	ASD.	
Hope,	 Mollie	 and	 Nathan	 speak	 specifically	 about	 support	 from	 parents	 and	 friends	
during	 upset	 and	 adversities.	 Hope	 also	 regards	 extended	 family	 members	 and	 her	
babysitter	as	an	important	part	of	her	support	network	and	Mollie	draws	on	support	from	
her	teacher.	In	contrast,	Brooke	seeks	support	as	a	result	of	others’	negative	attitudes	and	










playground,	 or	 her	 parents	 organising	 a	 birthday	 party	 without	 her	 siblings	 being	





































































degrees.	 Some	 characterised	 their	 knowledge	 and	understanding	 in	 terms	of	 social	 and	
communication	 difficulties	 and	 emotional	 regulation	 difficulties;	 others	 linked	 ASD	 to	










of	 his	 brother’s	 ASD	 and	 current	 inability	 to	 relate	 this	 to	 other	 behaviours	 observed	
(Glasberg,	2000).	Whereas	Brooke,	Hope	and	Mollie	appear	to	possess	a	more	advanced	
understanding	 of	 ASD	 through	 their	 consideration	 of	 multiple	 characteristics	 and	
understanding	that	behaviours	are	a	form	of	communication.	This	suggests	that	they	are	




slower	 rate	 of	 understanding	 of	 ASD,	 Glasberg	 (2000)	 suggests,	 could	 be	 due	 to	 the	
condition	being	 less	 common	 than	 some	physical	 illnesses	or	a	more	abstract	nature	 to	
comprehend.		
Within	 the	 current	 study,	 there	 were	 also	 differences	 identified	 regarding	 siblings’	
perceptions	of	ASD.	Brooke	 demonstrated	 a	 particularly	 positive	 perception,	 speaking	
highly	about	her	brother	in	general	and	directly	attributing	his	caring	nature	to	ASD.	She	
also	talks	positively	about	him	being	‘different’	on	numerous	occasions,	suggesting	that	







As	discussed	 in	Chapter	2,	Roeyers	and	Mycke	(1995)	 found	 that	 typically	developing	
siblings	 with	 a	 better	 knowledge	 and	 understanding	 of	 ASD	 had	 a	 more	 positive	
relationship	 with	 their	 sibling.	 To	 my	 knowledge,	 no	 studies	 have	 explored	 the	
association	 between	 perception	 of	 ASD	 and	 level	 of	 understanding	 of	 the	 condition.	





findings,	 through	 demonstrating	 a	 seemingly	 advanced	 understanding	 of	 ASD	 and	
generally	positive	perception	of	 the	condition	and	 the	sibling	 relationship.	Mollie	also	
clearly	values	her	relationship	with	her	brother	and	the	quality	time	she	spends	with	him;	








giving	 children	 information	 that	 is	 developmentally	 appropriate	 can	 support	 the	
development	 of	 resilience,	 and	 in	 turn,	 alleviate	 the	 impact	 of	 stressful	 experiences	









talking	about	siblings.	Also,	all	participants	 identified	strengths	 they	 felt	 their	siblings	
possess	such	as	painting	skills	and	academic	ability.	This	is	congruent	with	Petalas	et	al.’s	
(2009)	 and	 (2012)	 studies	 whereby	 all	 participants	 expressed	 positive	 views	 and	
descriptions	of	their	siblings.	Some	participants	in	the	current	study	also	identified	their	
siblings’	skills	and	strengths	and	expressed	gratitude	for	what	they	have	learned	from	
them,	which	 supports	 that	 of	Macks	 and	Reeve’s	 (2007)	 study.	 Children’s	 accounts	of	
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quality	time	spent	with	their	siblings	with	ASD	in	the	past	were	also	identified	by	Macks	





Three	 out	 of	 four	 participants	 in	 the	 current	 study	 directly	 attributed	 their	 siblings’	













sibling	 with	 ASD	 has	 highlighted	 a	 number	 of	 challenges	 and	 negative	 outcomes	
(Kaminsky	&	Dewey,	2001;	Orsmond	&	Seltzer,	2007a;	Rivers	&	Stoneman,	2003;	Ross	&	
Cuskelly,	2006).		







with	 a	 sibling	 with	 ASD.	 Brooke	 also	 expressed	 how	 her	 brother’s	 unpredictable	
behaviour	can	have	a	negative	and	unsettling	influence	on	her	life,	which	is	supported	by	
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the	 work	 of	 Petalas	 et	 al.	 (2012).	 For	 Mollie,	 challenges	 were	 associated	 with	 her	
brother’s	rigid	behaviour	and	strong	need	to	follow	his	own	agenda.	This	is	similar	to	that	
stated	 by	 Ross	 &	 Cuskelly	 (2006)	 whereby	 participants	 spoke	 about	 their	 siblings’	
difficulties	 in	 coping	with	change	and	 the	challenging	behaviours	 that	 can	accompany	
this.		




explored	 experiences	 of	mothers	 and	 siblings	 of	 children	with	 autism	 in	 two	 cultural	
contexts,	Taiwan	and	the	UK.	Findings	suggest	that	participants	from	families	in	the	UK	
had	a	greater	awareness	and	understanding	of	their	parents’	stress	in	relation	to	having	
a	 child	with	 ASD.	 In	 the	 current	 study,	Mollie	 further	 illustrates	 an	 awareness	 of	 the	
negative	impact	on	her	family	through	her	accounts	of	the	whole	family	having	to	miss	
out	on	activities	due	to	her	brother’s	rigid	behaviour.	This	is	in	accordance	with	Petalas	
et	 al.’s	 (2009)	 study	with	 examples	 including	 a	 negative	 impact	 on	 quality	 time	 as	 a	
family,	perceived	restricted	opportunities	for	participants	and	how	particular	situations	
may	trigger	difficult	behaviours.	
Nathan	 was	 the	 only	 participant	 to	 not	 comment	 on	 the	 impact	 of	 his	 brother’s	
behaviours.	 Instead,	his	accounts	 suggest	he	 is	negatively	affected	by	a	 lack	of	 shared	




sibling	 relationships	 of	 children	 with	 ASD	 compared	 to	 children	 with	 DS,	 siblings	 of	
children	 with	 ASD	 reported	 lower	 levels	 of	 intimacy	 and	 closeness	 than	 those	 with	
siblings	with	DS	(Kaminsky	&	Dewey,	2001).	Furthermore,	in	a	review	of	the	literature	
on	siblings	of	CYP	with	ASD,	Orsmond	and	Seltzer	(2007b)	identified	a	lack	of	closeness	












Identified	 strongly	 from	 two	 of	 the	 four	 participants	 accounts	 was	 the	 differential	
treatment	 their	 siblings	 expect	 as	 a	 direct	 result	 of	ASD,	 and	 feelings	 of	 injustice	 and	
inequality	 that	 accompany	 this.	 Both	 Mollie	 and	 Nathan	 discuss	 how	 they	 feel	 their	





&	 Gamble,	 1989;	 McHale	 &	 Pawletko,	 1992;	 McHale	 et	 al.,	 2015).	 Similarly,	 some	
participants	 in	 Gillatt’s	 (2007)	 study	 expressed	 feelings	 of	 injustice	 as	 a	 result	 of	 the	























ASD.	 Brooke	 also	 demonstrated	 an	 awareness	 of	 the	 implications	 of	 others’	 negative	
attitudes	on	her	brother	through	her	recognition	of	her	brother’s	concerns	that	others	
may	not	like	him	because	of	his	ASD.	This	finding	aligns	with	Moyson	&	Roeyers	(2011)	










situations	 to	support	 them	“to	accept	 their	own	situation	and	at	 the	same	time	to	put	
things	 into	 perspective”.	 Similarly,	 Conway	 &	 Meyer	 (2008)	 found	 that	 siblings	 of	
children	with	ASD	have	a	need	to	be	reassured	that	they	are	not	alone	in	their	experiences	
and	to	share	experiences	with	those	in	similar	situations.	However,	despite	the	positive	
impact	Hope	perceives	others	have	on	her,	 she	 remains	guarded	and	 resistant	 to	 talk	
about	her	sister’s	condition	in	some	contexts.	This	parallels	that	of	Petalas	et	al.’s	(2009)	






All	 participants	 in	 the	 current	 study	 spoke	 about	 having	 a	 desire	 for	 control	 when	
speaking	 about	 their	 experiences	 of	 living	 with	 a	 sibling	 with	 ASD.	 Two	 out	 of	 four	
participants	indicated	a	power	imbalance,	expressing	that	their	siblings	hold	more	power	
in	the	sibling	relationship,	and	related	to	this,	led	to	feelings	of	a	lack	of	autonomy.	For	





lives.	Additionally,	Braconnier	et	al.	 (2017)	 found	that	children	who	are	younger	 than	
their	siblings	with	ASD	can	experience	negative	feelings	related	to	feeling	compelled	to	
caring	 for	 an	older	 sibling.	 Identified	 strongly	 from	Nathan’s	 account	were	 feelings	of	
annoyance	 and	 resentment	 as	 a	 result	 of	 the	 power	 imbalance	 between	 him	 and	 his	
brother,	and	his	brother’s	attempts	at	trying	to	control	him.	This	is	consistent	with	the	




As	 discussed	 in	 Chapter	 2,	 Beyer	 (2009)	 suggests	 that	 by	 not	 putting	 too	 much	
responsibility	on	children	in	caring	for	their	siblings	with	ASD,	the	sibling	relationship	
can	 be	 improved.	 In	 discussing	 their	 study’s	 limitations	 and	 suggestions	 for	 future	
research,	Corsano	et	al.	 (2016)	articulate	 that	adolescent	 typically	developing	siblings	
become	 more	 aware	 of	 the	 difficulties	 their	 siblings	 with	 ASD	 face,	 along	 with	 the	
differences	 between	 their	 own	 experiences	 and	 autonomy	 compared	 to	 others	 with	
siblings	with	ASD.	They	suggest	that	support	groups	focus	on	helping	them	to	balance	
supporting	 their	 sibling	 and	 family	whilst	 retaining	 personal	 autonomy.	 As	 discussed	







an	 attempt	 to	 avoid	 behaviours	 that	 she	 finds	 unsettling.	 This	 echoes	 the	 feelings	 of	
unwanted	pressure	expressed	by	some	participants	in	Gorjy	et	al.’s	(2017)	study	when	
accompanied	by	feelings	of	responsibility	for	their	siblings	with	ASD.	Mollie’s	feelings	of	













goals	 including	 increasing	 personal	 autonomy.	 This	 demonstrates	 the	 strong	 and	




Interestingly,	despite	Nathan’s	discussions	regarding	a	power	 imbalance	 in	 the	sibling	













his	 own	 agenda,	 and	 in	 relation	 to	 this,	 attempts	 to	 avoid	 the	 triggering	 of	 these	
behaviours.	These	 findings	are	 in	 line	with	Petalas	et	al.’s	 (2009,	p.	393)	study,	which	
identified	typically	developing	siblings’	“divergent	attitudes”	towards	their	brothers	with	
ASD,	 with	 some	 expressing	 positive	 acceptance	 of	 their	 circumstances,	 and	 others	
wanting	change.	The	majority	of	participants	in	the	current	study	appeared	to	portray	





with	 the	research	mentioned	 in	Chapter	2	 (Cridland	et	al.,	2016;	Corsano	et	al.,	2016;	
Petalas	et	al.,	2009;	Pavlopoulou	&	Dimitriou,	2019).	The	implications	of	these	additional	
roles	 and	 responsibilities	 on	 children’s	 wellbeing	 is	 not	 yet	 clear,	 with	 some	 studies	
indicating	negative	effects	(Petalas	et	al.,	2009;	Macks	&	Reeve,	2007;	Orsmond	&	Seltzer,	
2007a)	and	others	with	nil	effects	(Kaminsky	&	Dewey,	2002,	2001).	This	suggests	that	


















In	 summary,	 considering	 the	 research	 question	 ‘What	 are	 children’s	 individual	
experiences	 of	 living	 with	 a	 sibling	 with	 ASD?’,	 all	 participants	 in	 the	 current	 study	
recounted	 both	 positive	 and	 negative	 thoughts,	 experiences	 and	 memories.	 All	
participants	 spoke	 about	 having	 a	 desire	 for	 control	 when	 speaking	 about	 their	
experiences	 of	 living	 with	 a	 sibling	 with	 ASD,	 whether	 that	 be	 related	 to	 a	 power	
imbalance	in	the	sibling	relationship,	a	lack	of	autonomy	or	pressure	to	relinquish	one’s	






help	 them	 to	 cope.	 This	 is	 consistent	 with	 the	 literature	 identifying	 common	 coping	
strategies	 that	 siblings	 employ	 to	manage	 adversities	 and	 adapt	 to	 their	 experiences	
(Gorjy	et	al.,	2017;	Ross	&	Cuskelly,	2006).		
	
A	 prominent	 strategy	 used	 in	 the	 current	 study	 was	 that	 of	 engagement	 in	 calming	
activities	 including	 calming	 thoughts,	 lying	 down,	 relaxing	 and	 drawing.	 This	 relates	
closely	to	the	findings	of	Ross	and	Cuskelly	(2006)	whose	study	sought	to	explore	sibling	
issues,	 adjustment	 and	 coping	 strategies	 of	 siblings	 of	 children	 with	 ASD.	 Findings	
indicate	that	the	most	frequently	used	coping	strategy,	specifically	in	response	to	siblings’	
aggressive	behaviour,	was	that	of	emotional	regulation.	This	was	felt	to	be	a	significant	













engaging	 in	activities	 including	 listening	to	music	and	watching	television	 is	a	 form	of	





As	 discussed	 in	 Chapter	 2,	 Aronson	 (2009)	 emphasises	 the	 importance	 of	 siblings	 of	
children	with	ASD	developing	coping	strategies	to	support	with	the	adversities	they	may	























receive	 support	 from	 others,	 particularly	 close	 friends	 and	 parents,	 have	 alleviated	
depressive	symptoms	(Kaminsky	&	Dewey,	2002).	Although	the	current	study	did	not	













study	whereby	 it	was	 important	 for	 children	 to	have	 their	own	 friends	separate	 from	
those	of	their	siblings’	and	that	friends	helped	them	to	““forget”	that	they	have	a	sibling	
with	 ASD”.	 Furthermore,	 Beyer	 (2009)	 suggests	 that	 one	way	 to	 improve	 the	 sibling	
relationship	 is	 to	 provide	 siblings	 with	 regular	 opportunities	 for	 quality	 time	 with	









Two	 participants	 in	 the	 current	 study	 also	made	 reference	 to	 formal	 forms	 of	 social	
support	 they	receive	 that	are	particularly	useful	 for	providing	them	with	respite	 from	
their	 siblings	 with	 ASD.	 Examples	 include	 that	 of	 Forest	 School,	 clubs	 and	 school	 in	
general.	For	Hope,	the	value	she	placed	on	Forest	School	seemed	to	be	related	to	others,	
mainly	 adults,	 recognising	 her	 need	 for	 additional	 support	 and	 being	 receptive	 and	








This	 is	 interesting	considering	such	support	being	available	 in	the	LA	(as	discussed	 in	
Chapter	1).	Perhaps,	as	mentioned	earlier,	due	to	siblings	in	the	current	study	appearing	





in	 detail	 about	 the	 support	 they	 currently	 have	 including	 the	 coping	 strategies	 they	







5.4.	 The	 application	 of	 theoretical	 frameworks	 for	 understanding	 the	 findings	 of	 the	
current	study		
As	discussed	in	Chapter	2,	my	thinking	was	guided	throughout	the	research	process	by	
two	 system-based	 theories.	 The	 current	 research	 is	 informed	 by	 ecological	 systems	
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theory	(Bronfenbrenner,	1979)	whereby	siblings	sit	within	multiple	systems	of	a	family,	
and	 relationships	 both	 directly	 and	 indirectly	 influence	 development.	 As	 mentioned	
previously,	a	child	with	ASD	will	have	bidirectional	influences	on	all	members	of	a	family	
system	(Cridland	et	al.,	2013),	which	is	supported	by	the	findings	of	the	current	study.	
Brooke	 and	 Mollie’s	 accounts	 indicate	 that	 their	 siblings’	 aggressive,	 unpredictable	
and/or	 rigid	behaviours	have	 a	negative	 impact	 on	 the	 family	unit	 as	 a	whole.	Mollie	
further	 illustrates	 this	 through	 recounting	her	 family	having	 to	miss	out	on	activities.	
Furthermore,	the	current	research	highlights	the	importance	of	children’s	microsystems	
and	exosystems	 in	 supporting	 them	with	 living	with	a	 sibling	with	ASD.	For	example,	
references	 were	 made	 to	 the	 importance	 of	 social	 support	 from	 family,	 friends	 and	
teachers,	and	formal	support	through	school	and	extracurricular	activities.		
Many	 of	 the	 themes	 that	 were	 identified	 from	 findings	 of	 the	 current	 research	 are	
reflective	of	family	systems	theory	(Bowen,	1978).	Three	key	aspects	of	family	systems	
theory	 have	 been	 identified	 that	 are	 particularly	 pertinent	 to	 the	 current	 research:	
adaptability,	 cohesion	 and	 communication	 (Olson	 et	 al.,	 1983).	 These	 will	 now	 be	
discussed	sequentially.		
Adaptability	refers	to	the	ability	of	family	members	to	“change	its	power	structure,	role	
relationships,	 and	 relationship	 rules	 in	 response	 to	 situational	 and	 developmental	





For	 instance,	whilst	 there	 are	 indications	 that	Nathan	has	 feelings	 of	 a	 lack	 of	 sibling	
connectedness,	others	such	as	Brooke	shared	primarily	positive	accounts	of	the	sibling	
relationship.	





these	 factors	 are	 heavily	 impacted	 by	 the	 level	 of	 communication	 within	 the	
system	(Olson	et	al.,	1983,	p.	14).	
In	consideration	of	this	quote,	in	the	current	study	Hope	makes	reference	to	her	sister’s	
difficulties	 in	 communicating	her	wants	 and	needs	 and	 regulating	her	 emotions,	with	
indications	that	she	has	an	understanding	that	behaviour	 is	a	 form	of	communication.	
Several	participants	also	discuss	the	difficulties	that	can	arise	in	interacting	with	their	
siblings	 as	 a	 result	 of	 their	 aggressive	 and/or	 rigid	 behaviours.	 Munton	 &	 Reynolds	














accordance	with	 the	 aim	of	 the	 current	 research.	However,	 a	 limitation	of	 IPA	 is	 that	
whilst	 it	 provides	 rich	descriptions	of	 individuals’	 experiences,	 it	 does	not	 explore	 its	
origins	or	causes,	or	in	other	words	why	the	experience	took	place.	“Phenomenological	
















A	main	 strength	 identified	 in	 the	 current	 research	 is	 the	 homogeneity	 of	 participants	
involved.	Participants	were	recruited	from	two	schools	within	one	LA,	and	each	of	their	
siblings	with	ASD	happened	to	be	1-3	years	older	than	them.	Originally,	I	aimed	to	recruit	














just	 not	 in	 the	 same	 way	 as	 quantitative	 results	 are”. Smith	 	 makes	 the	 point	 that	








Qualitative	 research	cannot	be	 generalised	 on	 a	 statistical	 basis	 –	 it	 is	 not	 the	
prevalence	 of	 particular	 views	 or	 experiences,	 not	 the	 extent	 of	 their	 location	
within	parts	of	the	sample,	about	which	inferences	can	be	drawn.	Nor,	of	course,	







and	 epistemological	 views	 that	 multiple	 realities	 exist	 and	 acquisition	 of	
knowledge	 is	 subjective.	 Tracy	 (2010)	 states	 that	 transferability	 involves	 the	
ability	to	transfer	findings	to	other	settings,	which	can	be	facilitated	by	providing	
rich	descriptions	of	participants’	experiences.	It	could	be	agreed	that	professionals	




















Also,	 the	 author	 acknowledges	 that	 this	 form	 of	 creative	 method	 “may	 not	 suit	 all	











Finally,	 a	 potential	 limitation	 of	 the	 current	 research	 is	 that	 it	 only	 considers	 the	
experiences	of	siblings.	Whilst	this	could	be	viewed	as	a	strength	in	that	there	is	a	dearth	
of	 literature	 exploring	 siblings’	 self-reports	 specifically,	 (Hastings	&	 Petalas,	 2014),	 it	
could	 be	 agreed	 that	 incorporating	 a	 multi-perspectival	 design	 with	 different	















was	 given	 to	 the	 existing	 literature	 on	 the	 topic,	 which	 is	 demonstrated	 through	 a	
narrative	review	of	the	literature	(see	Chapter	2).	Searches	were	conducted	at	various	
points	to	ensure	that	no	critical	sources	were	overlooked,	and	additional	literature	was	
introduced	 in	 the	 discussion	 to	 ensure	 that	 the	 findings	 were	 related	 to	 relevant	
literature.	 Secondly,	 the	 social	 context	 of	 the	 relationship	 between	 researcher	 and	
participants	was	 considered,	 particularly	 during	 the	 data	 collection	 and	 data	 analysis	
stages.	For	example,	I	aimed	to	respond	appropriately	to	participants’	verbal	and	non-
verbal	contributions	without	being	too	obtrusive	or	disruptive	of	the	flow	of	dialogue,	as	
discussed	 in	 my	 reflective	 journal	 (Appendices	 Q	 &	 R).	 Leudar	 and	 Antaki	 (1996)	
highlight	the	importance	of	researchers	responding	to	participants	in	such	ways	to	gain	
a	deeper	understanding	of	 the	 specific	meanings	behind	 their	 communication.	This	 is	
consistent	with	the	methodology	employed	in	the	current	study,	IPA,	and	its	seeking	of	
understanding	 participants’	 lived	 experiences	 and	 the	 meanings	 they	 attach	 to	 them	
through	 “a	 process	 of	 engagement	 and	 interpretation	 on	 the	 part	 of	 the	 researcher”	






topic.	 I	 feel	 that	 this	engagement	was	sustained	by,	 for	example,	being	attentive	 to	all	
participants	 and	 ensuring	 they	 were	 comfortable	 during	 interviews.	 Also,	 a	 personal	
commitment	was	made	to	fully	immerse	oneself	in	the	data.	In	reference	to	rigour,	or	the	
thoroughness	of	 the	study,	 I	applied	 inclusion	criteria	 to	 identify	participants	so	as	 to	
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provide	an	appropriate	sample	for	the	research	questions	in	hand.	I	also	demonstrates	







and	 analysis	 undertaken.	 Endeavours	 were	 also	 made	 to	 apply	 transparency	 to	 the	
research	by	making	each	stage	of	the	research	process	as	clear	to	the	reader	as	possible.	
Information	including	ethical	approval,	information	sheets,	consent	forms	and	interview	





importance’	 encapsulates	 its	 purpose	 well;	 “However	 well	 a	 piece	 of	 research	 is	






first	 study	 within	 the	 UK	 context	 to	 employ	 the	 DWT	 creative	 method	 alongside	
interviews	within	this	topic	area.	The	only	other	identified	was	an	American	case	study	











within	 the	 context	 of	 two	mainstream	 primary	 schools	within	 one	 LA.	 Completion	 of	
similar	studies	with	larger	samples	completed	in	other	localities	are	likely	to	be	beneficial	
in	further	exploring	children’s	experiences	of	living	with	a	sibling	with	ASD.		
Secondly,	 as	 discussed	 in	 the	 limitations	 section,	 this	 study	 only	 considers	 the	
experiences	of	typically	developing	siblings.	A	multi-perspectival	study	could	explore	the	






developing	 siblings’	 experiences	 and	 access	 to	 support.	Despite	 the	 fact	 that	 this	was	




stages	 should	 be	 carefully	 considered	 when	 exploring	 support	 and	 interventions,	 as	
specific	 types	 of	 support	 can	 be	 received	 differently	 within	 different	 age	 groups	 and	
developmental	stages	(Glasberg,	2000;	Evans	et	al.,	2001).	Petalas	et	al.	(2009,	p.	395)	
state	 that	 providing	 typically	 developing	 siblings	 with	 information	 early	 on	 that	
encourages	 positive	 experiences	 and	 perceptions,	 can	 have	 “lasting	 effects”	 on	 their	
relationships	 and	 psychological	 adjustments,	 thus,	 I	 deem	 this	 a	 salient	 area	 to	
investigate	further.			
Lastly,	a	further	suggestion	would	be	to	explore	the	role	of	the	EP	in	supporting	siblings	










A	key	 rationale	 for	undertaking	 this	 research	 study	was	 to	 increase	understanding	of	
children’s	 experiences	 of	 living	 with	 a	 sibling	 with	 ASD	 and	 provide	 practical	
recommendations	that	could	potentially	inform	practice.	It	is	felt	that	the	findings	from	
the	 current	 study	 are	 particularly	 relevant	 to	 educational	 psychology	 practice	 on	 a	
number	of	grounds.	Firstly,	EPs	are	 in	a	unique	position	to	offer	support	and	improve	
outcomes	 for	 CYP	 and	 their	 families	 (Frederickson,	 2013)	 through	 the	 executing	 of	






















experiences	 of	 living	 with	 a	 sibling	 with	 ASD.	 A	 distinct	 contribution	 could	 be	made	
through,	for	example,	in-service	education	and	training	(INSET)	or	twilight	sessions	to	
schools.	 The	 LA	 in	 which	 the	 current	 research	 was	 conducted	 also	 runs	 a	 parenting	
programme	 throughout	 the	 year	 for	 parents	 of	 CYP	 with	 ASD.	 It	 aims	 to	 develop	
understanding	of	the	condition	and	how	to	effectively	support	needs.	I	co-ran	one	of	these	
courses	 in	my	second	year	of	 training;	upon	 reflection,	 it	 is	 felt	 that	 this	would	be	an	















that	 EPs	 will	 be	 better	 equipped	 to	 support	 families	 living	 with	 children	 with	 ASD,	
including	 siblings,	 and	 in	 turn,	 guide	 other	 practitioners	 in	 doing	 so.	 EPs	 could	 also	
engage	 in	 consultation	 (Nolan	&	Moreland,	 2014;	Wagner,	 1995)	 to	 support	 typically	
developing	siblings	and	their	families	in	living	with	a	child	with	ASD.	This	involvement	









regarded	 as	 appropriately	 placed	 to	 elicit	 the	 views	 of	 CYP	 in	 a	 neutral	manner	 and	
include	 them	 in	 SEN	 processes	 (DfEE,	 2000)	using	 a	 wide	 range	 of	 strategies	 and	
techniques	 (Harding	 &	 Atkinson,	 2009).	 For	 example,	 personal	 construct	 psychology	
(PCP)	 tools	 such	 as	 Drawing	 the	 Ideal	 School	 (Moran,	 2001,	 p.	 600)	 not	 only	 offers	





EPs	 are	 suitably	 positioned	 to	 apply	 psychological	 theory	 to	 deliver	 support	 and	
interventions	for	typically	developing	siblings	who	may	be	experiencing	adversities	 in	
relation	to	living	with	a	sibling	with	ASD.	In	a	survey	of	UK	EP	practice,	Atkinson	et	al.	
(2012)	 found	 that	 ninety-two	 percent	 of	 participants	 reported	 using	 therapeutic	
interventions,	 the	most	 commonly	used	being	PCP,	 cognitive	behavioural	 therapy	and	
solution	 focused	 brief	 therapy.	 Considering	 the	 changing	 context	 of	 educational	
psychology	services,	with	many	moving	to	traded	models	of	service	deliveries,	Winward	
(2015)	 suggests	 that	 a	 traded	 service	 can	 in	 fact	 create	more	opportunities	 for	direct	
work	and	interventions	including	therapeutic	work.	As	the	service	in	which	the	current	
research	was	conducted	has	recently	become	traded,	this	is	a	positive	finding	in	relation	
to	 typically	 developing	 siblings’	 access	 to	 support.	 	 Furthermore,	 studies	 indicate	 that	
providing	 children	 with	 developmentally	 appropriate	 information	 (Harris,	 1994).	 and	
access	 to	 support	 groups	 (Smith	&	 Perry,	 2005)	 can	have	beneficial	 outcomes.	Thus,	 it	
seems	imperative	to	support	children	in	gaining	and	developing	an	accurate	understanding	
of	ASD	in	a	developmentally	appropriate	way.	It	could	also	be	agreed	that	EPs	possess	the	





not	 to	comment	on	 its	significance	and	 implications	on	professional	practice	and	also,	
siblings	 of	 children	 with	 ASD	 themselves.	 Clearly,	 the	 pandemic	 has	 had	 a	 profound	
impact	on	education	and	the	near-total	closure	of	schools.	Thinking	about	how	this	has	
affected	 the	 lives	 of	 children	 living	 with	 siblings	 with	 ASD,	 this	 will	 have	 led	 to	
unprecedented	 changes	 for	most.	 It	 is	 useful	 to	 consider	 this	 this	 from	 an	 ecological	
systems	perspective,	(Bronfenbrenner,	1979)	whereby	relationships	within	families	and	





both	 typically	 developing	 siblings	 and	 those	 with	 ASD.	 Additionally,	 the	 momentous	
















This	 chapter	 discussed	 the	 findings	 of	 the	 current	 research	 in	 relation	 to	 the	 three	











outcomes	 for	 these	 children.	Thus,	 the	aim	of	 the	 current	 research	was	to	explore	the	
experiences	of	primary	school	pupils,	aged	between	7	and	11	years,	who	are	living	with	a	
sibling	with	ASD.	Adopting	an	interpretative	phenomenological	approach	in	this	research	
provided	 valuable	 insights	 into	 the	 four	 participants	 lives,	 taking	 into	 account	 their	
unique	narratives	and	the	convergence	and	divergence	across	cases.	
To	conclude,	this	research	has	highlighted	the	complex	and	dynamic	nature	of	siblings’	
subjective	 experiences	 of	 living	 with	 a	 sibling	 with	 ASD,	 their	 understanding	 of	 the	
condition	and	the	supports	they	feel	they	require.	This	is	a	relatively	under-researched	
area	 and	 it	 is	 felt	 that	 by	 hearing	 the	 voices	 of	 siblings	 directly,	 this	 research	 has	
contributed	to	the	small	number	of	studies	that	have	endeavoured	to	hear	the	voices	of	
siblings	 of	 children	 with	 ASD	 exclusively.	 The	 research	 holds	 implications	 for	 the	
educational	psychology	profession,	with	EPs	being	uniquely	placed	to	offer	support	and	
improve	outcomes	for	CYP,	including	siblings	of	children	with	ASD.	A	reflective	account	
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studies.	 Thus,	 this	 did	 not	 compliment	 my	 position,	 as	 this	 research	 adopts	 an	
interpretative	 approach	 (Bryman,	 2012).	 Additionally,	 as	 narrative	 reviews	 aim	 to	
generate	understanding,	as	opposed	to	accumulate	knowledge	(Bryman,	2012),	I	felt	that	




critiquing	 literature	 “to	 provide	 the	 reader	 with	 a	 comprehensive	 background	 for	
understanding	 current	 knowledge”	 and	 is	 considered	 useful	 in	 identifying	
inconsistencies	and	gaps	in	research.	They	have	also	been	identified	as	broader	in	scope	
than	 systematic	 reviews	 (Bryman,	 2012).	 However,	 due	 to	 researchers	 being	 able	 to	
select	inclusion	and	exclusion	criteria,	which	may	not	be	clearly	stated,	Yuan	and	Hunt	
(2009)	argue	that	the	subjectivity	in	articles	selected	is	a	critical	weakness	of	narrative	








Psychology,	 Child	 and	 Adolescent	 Mental	 Health	 and	 the	 Journal	 of	 Autism	 and	
Developmental	Disorders.	Government	legislation	was	accessed	through	the	Department	
for	 Education	 website	 and	 internet	 searches	 were	 conducted	 to	 consider	 relevant	
government	 legislation,	 policies	 and	 agendas,	 and	 to	 access	 any	 additional	 sources	
including	 books	 and	 grey	 literature.	 I	 also	 used	 the	 ‘snowballing’	 technique	 to	 find	
literature	relevant	to	the	topic.	Snowballing	is	a	search	approach	that	involves	using	the	
reference	 list	 of	 relevant	 sources	 to	 identify	 additional	 sources	 (Ridley,	 2013).	
Greenhalgh	and	Peacock	(2005,	p.	1064)	state	that	it	is	an	effective	way	of	locating	“high	
quality	sources	in	obscure	locations”.	
The	 keywords	 used	 in	 searches	 included:	 Autis*,	 ASD,	 ASC,	 sibling,	 brother,	 sister,	












































































This	 means	 that	 she	 works	 in	 partnership	 with	 schools,	 families	 and	 other	
professionals	 to	help	children	and	young	people	 to	achieve	 their	 full	potential	and	





Disorder	 (ASD).	 This	 includes	 exploring	 their	 perceptions	 of	 ASD,	 exploring	
relationships	 within	 the	 family	 and	 what	 support	 they	 have	 and	 may	 like.	
	
o Many	 previous	 studies	 have	 relied	 on	 parent/carer	 or	 teacher	 reports	 to	 try	 to	
understand	the	experiences	of	siblings,	instead	of	obtaining	information	from	siblings	
themselves.	 Thus,	 this	 study	 aims	 to	 give	 siblings	 an	 opportunity	 to	 share	 their	
experiences	and	enable	us	to	hear	their	voice.	The	research	also	aims	to	provide	the	
Local	Authority	with	a	better	understanding	of	their	experiences	of	having	a	sibling	









































the	 recordings	 to	write	up	 the	 research	 study	
and	then	they	will	be	deleted.	I	will	not	use	your	





I	 will	 keep	 what	 you	 tell	 me	 very	 safe	 and	 the	 information	








































the	 University	 of	 Bristol.	 I	 am	 currently	 on	 placement	 as	 a	 Trainee	 Educational	
Psychologist	at	XXX	Local	Authority.	As	part	of	my	training,	I	am	conducting	a	thesis	that	
hopes	 to	 explore	 the	 experiences	 of	 children	 with	 a	 sibling	 with	 Autistic	 Spectrum	
Disorder	 (ASD).	 This	 research	 has	 been	 approved	 by	 the	 ethics	 committee	 at	 the	





























Following	 gaining	 of	 consent,	 your	 child	 will	 be	 asked	 to	 take	 part	 in	 a	 face	 to	 face	
interview	with	the	researcher	at	their	school	for	between	45-60	minutes.	They	will	be	











university	 file	 and	 the	 paper	 copies	will	 be	 destroyed	 in	 confidential	waste.	 The	
scanned	copies	will	be	kept	in	a	secure	university	file	for	20	years.	
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I	 confirm	 that	 I	have	 read	and	understood	 the	 information	 sheet	provided	 regarding	 the	
above-named	study	and	have	had	the	opportunity	to	ask	questions.		
	










































































































2.	Tell	me	about	 your	brother/sister	 –	 can	you	
draw	X	doing	something?	
2.1.	 	 How	would	 you	 describe	 X	 to	 someone	who	
didn’t	know	him/her?	
2.2.	 		 What,	 if	 anything,	do	 you	 like	 about	 your	
brother's/sister's	Autism?	
2.3.	 What	 do	 you	 like	 about	 living	 with	 your	
brother/sister?	
2.4.	 	 What	 have	 you	 learned	 from	 your	
brother/sister?	
2.5.	 		What,	 if	 anything,	don't	 you	 like	 about	 your	
brother's/sister's	Autism?	











































































































































































honesty	 and	 respect	 to	 guide	 my	 decision	 making	 during	 this	 stage	 of	 the	 research	
process	and	throughout.		
Development	of	research	questions	







understanding	 of	 the	 condition	 seemed	 slightly	 inappropriate.	 Although	my	 intention	
was	not	to	find	correlation	or	causal	relationships	between	understanding	of	ASD	and	
outcomes	 associated	 with	 having	 a	 sibling	 with	 ASD,	 exploring	 participants’	
understanding	was	felt	to	be	a	‘missing	piece	of	the	puzzle’	in	the	current	research.	It	was	
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with.	 Perhaps	 I	 approached	 it	 too	 optimistically	 considering	 the	 large	 proportion	 of	
children	and	young	people	(CYP)	I	work	with	having	a	diagnosis	of	ASD.	What	I	did	not	
anticipate	was	the	large	proportion	of	them	having	additional	needs	and/or	disabilities,	
as	 well	 as	 a	 diagnosis	 of	 ASD.	 In	 addition	 to	 this,	 several	 families	 did	 not	 meet	 the	
inclusion	 criteria	 for	 the	 study	 due	 to	 participating	 siblings	 having	 additional	
needs/disabilities.	This	raised	feelings	of	frustration	at	times,	as	in	some	instances,	I	felt	
that	the	additional	needs	would	be	unlikely	to	have	an	impact	on	the	children’s	abilities	


































child	 was	 prior	 to	 the	 interview,	 I	 felt	 it	 to	 be	 both	 unethical	 and	 unprofessional	 to	
















situation	 he	 was	 in.	 These	 reflections	 are	 consistent	 with	 IPA	 and	 the	 double	






I	 reflected	 on	 this	 account	 and	 wondered	 whether	 this	 should	 be	 considered	 as	 a	










What	 I	 found	 particularly	 enjoyable	 about	 the	 data	 collection	 stage	was	 the	 learning	
process	 involved	 in	conducting	 interviews.	The	principles	of	 interviewing,	particularly	
when	employing	IPA,	is	to	listen	to	and	attempt	to	understand	others’	experiences.	Thus,	
as	mentioned	by	Smith	et	al.	(2009,	p.	63),	an	interview	schedule	can	be	useful	to	have	to	






















because	 of	 the	 known	 limitations	 of	 semi-structured	 interviews	 (Brocki	 &	 Wearden,	





































































terms	 ‘ontology’	and	 ‘epistemology’,	 related	 to	my	methodological	orientation.	 I	 recall	
sitting	 in	a	 lecture	 in	Year	1	on	the	subject	and	wondering	whether	 it	was	possible	 to	













assert	 that	 social	 phenomena	 exists	 independent	 of	 social	 actors.	 In	 relation	 to	 this,	 I	
found	it	useful	to	think	about	ontology	in	terms	of	how	I	view	the	people	around	me.	Do	















ingredient	 of	 the	 positivist	 approach	 to	 the	 social	 sciences	 and	 the	 understanding	 of	
human	behaviour”.	Thus,	through	applying	an	epistemological	standpoint	to	the	current	
research,	my	aim	is	to	explore	and	understand	the	experiences	of	the	individuals	involved	
in	 my	 study,	 as	 opposed	 to	 searching	 for	 the	 external	 factors	 that	 influence	 their	
behaviours.		I	wish	to	make	sense	of	the	world	from	participants’	viewpoints,	rather	than	
search	for	cause	and	effect	relationships	relating	to	their	observed	behaviours.			
An	 explanation	 of	 epistemology	 that	 resonated	 with	 me	 and	 one	 which	 I	 found	
particularly	influential	was	that	of	Crotty	(1998,	p.	8).	Crotty	distinguishes	the	positivist	
paradigm	from	the	interpretivist	through	the	existence	of	trees.	Positivists	support	the	
belief	 that	 meaning	 resides	 in	 objects,	 not	 taking	 into	 account	 the	 conscience	 of	
individuals.		
“A	 tree	 in	 the	 forest	 is	 a	 tree,	 regardless	 of	 whether	 anyone	 is	 aware	 of	 its	
existence	 or	 not.	 As	 an	 object	 of	 that	 kind…it	 carries	 the	 intrinsic	meaning	 of	
‘treeness’.	When	human	beings	recognize	it	as	a	tree,	they	are	simply	discovering	
a	meaning	that	has	been	lying	in	wait	for	them	all	along.”		







Overall,	 my	 developing	 understanding	of	 the	 related	 notions	 of	 ontology	 and	
epistemology	have	brought	a	deeper	consideration	of	my	own	view	of	reality.	This	has	
consolidated	my	 thoughts	 and	 beliefs	 around	 how	 I	 view	 the	world,	which	 I	 feel	 has	
further	developed	my	reflectivity	and	reflexivity	in	both	my	personal	and	professional	
life.		
	
	
	
